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PREFACE
Introduction

The COVID-19 pandemic brought frightening headlines. Each day dawned with news highlighting the number of
cases (and deaths), the contagiousness of the disease, the lack of a cure or vaccine, and the scarcity of personal protective
equipment for our healthcare and other frontline workers. One of the few positives was the speed at which many global
partners joined to battle the disease. Academic researchers and even academic journals joined in the fight. For instance,
in addition to giving open access to articles, many medical journals switched to a speedier review to be able to quickly
publish promising results. So, as researchers were making early discoveries, they had a way to bypass a traditionally lon-
ger review and publication process to give hope, share building blocks, and encourage collaboration.

At the beginning of April (2020) we began a conversation with editors of journals including TechTrends (Chuck
Hodges) and the Journal of Computing in Higher Education (Stephanie Moore). We knew three things. First, we knew
that many education and technology journals would probably invite and publish special issues of articles in 9-24 months.
These articles would be retrospectives detailing what happened, what was implemented, and what worked (or did not
work). Second, we knew that COVID-19 would probably last a while, and that although future journal articles would be
tremendously helpful, we needed to publish work that would immediately impact people. Although ‘emergency instruc-
tion’ was getting people through their spring classes, there was a very high likelihood that they were going to need sup-
port and advice in the summer and into the fall (and perhaps beyond). Thus, in addition to support in the next 24 months,
they needed help right away.

Third, we knew that there were a lot of success stories happening in teacher education around the world. We each
personally heard and saw stories of success in responding to the pandemic and emergency online instruction at the pre-
service teacher education and the inservice teacher professional development levels. However, these ‘stories’ were not
your typical research narratives. In other words, these were not stories that began with a theoretical idea, developed into
a research plan, received human subjects research approval, resulted in collected and analyzed data, and then were going
to be turned into 30-page academic papers. Rather, these were stories of heroes using technology to respond to desperate
situations. We needed to share these stories as a way of providing hope, support, and ideas for others while maintaining
the rigor of the academic review process.

We spoke with leaders at both the Association for the Advancement of Computing in Education (AACE) and the
Society of Information Technology and Teacher Education (SITE). More specifically, we sought and were given approval
to host a special issue of the Journal of Technology and Teacher Education (JTATE) on “Preservice and Inservice Profes-
sional Development during the COVID-19 Pandemic.” Unlike a traditional special issue, where five to seven articles of
5,000-7,000 words (each) are published, we asked authors to submit short articles of between 500-1000 words. The time-
line was absurd for most traditional journals. We released the call on April 15, 2020. We gave authors until April 30 to
submit papers, reviewers one week to review papers, and accepted authors around a week to return revisions.

There was initial concern that such a timeline would not work but we were hopeful that we would receive 15-20
articles. The response exceeded our expectations by far; by the end of the night on April 30, we had received 266 submis-
sions. Of those, 33 were accepted for publication in the special issue. By quantity, and by quality of the responses, the
special issue idea was a success. The use of a short ‘medical model’ for publishing allowed us to issue a call for papers
on April 15, 2020, and subsequently publish 33 articles in a special issue six weeks later (June 1, 2020; https://www.
learntechlib.org/j/JTATE/v/28/m/2/; see Hartshorne et al., 2020).

We took a lot of pride in the journal special issue and what our authors were able to contribute to the field in such
a short amount of time. However, we quickly realized we had a major challenge in front of us. With only 33 articles ac-
cepted for the special issue, we had another 233 submissions remaining. Some of the 233 submissions were not suitable
for publication in response to the call; they were either not about work during the pandemic or not focused at the inter-
section of technology and teacher education. On the other hand, a large portion of the remaining submissions contained
very thoughtful and helpful prose. While they did not necessarily all have an empirical nature to them, they were full of
positive news and provided helpful advice and implications for scholars and educators alike. We returned to AACE and
asked if they would be willing to let us publish an eBook, providing an outlet for those authors to share their important
work with the larger community. They readily agreed, and we had the genesis of this book.

In addition to the original reviews we received from members of the editorial board and ad-hoc reviewers, we began
the process of re-reviewing the remaining articles as editors. We identified 156 submissions that we believed had promise

Xiii


https://www.learntechlib.org/j/JTATE/v/28/n/2/
https://www.learntechlib.org/j/JTATE/v/28/n/2/

to both enlighten and guide preservice teacher educators and those who lead inservice teacher professional development.
We invited those authors to revise their submissions, using a new chapter template to ensure consistency (see General
Outline of the Chapters below). We provided authors one week to revise and resubmit their work. Resubmitted papers
were reviewed again editorially and 133 papers of the initial 266 submissions were accepted for publication in this book.

The General Outline of Chapters

We gave the authors of the special issue a more research-oriented outline for their articles. However, we knew that
many of the book chapters did not have a traditional research framework. We also knew that with 133 chapters and 1000-
1500 words we allowed book authors, we needed to have consistency for our readers. Finally, and perhaps most impor-
tantly, we knew we wanted to help our readers in their daily practice. Thus, we created a template that focused more on
the pedagogical innovation (i.e., the response to the pandemic) and its implications for practice.

We asked authors to ensure that each chapter included the following (although some also choose to use sub headers):

¢  Front Material — Title and author information as well as an abstract (75-150 words) and 7-10 keywords.

e Introduction (~100-150 words). The introduction set the stage for the work. We told authors that most read-
ers would understand the context of the pandemic, and thus to focus instead on the theoretical framework and
literature guiding their work. We also asked them to describe the audience they worked with (e.g., preservice or
inservice) and the research and practice gaps they were trying to fill. We told them to think of this as the com-
bined sections of an introduction and literature review of a ‘normal’ academic paper.

e Innovation (~300-350 words). We told the authors that this was the first of two especially important sections.
We reminded them that if the purpose of the chapter was to help others, then someone reading this section
should be able to clearly understand what they did during the pandemic. We encouraged the authors to include
links, tables, figures, and appendices—materials that might help others not only visualize but also replicate what
the authors were able to accomplish. Authors were advised to ensure that references were used throughout the
chapter, but particularly in this section to support and justify design decisions. Some authors also included free-
to-use linked media and resources that you will see throughout the book.

e Results (~100-200 words). This section was purposely kept short as we knew that most papers were not empiri-
cal in nature. Authors were instructed to include data results if they had them and also to consider including
literature and references to support early claims and findings.

e Implications (~350-500 words). The authors were told that this was the second critically important part of the
chapter. We asked them to include straightforward and practical implications for their audience (preservice
teacher educators and/or inservice professional development). While the innovations section described what the
authors did in vivid detail, this section was intended to be a place for authors to give advice to others based on
what they learned. Once again, authors were reminded to include links, tables, figures, or appendices to support
recommendations and the implementation by others. We also suggested that this was another great place for
references to support those policy and practice implications, particularly if their data were limited.

e  Future Research (~100-150 words). The implications section provided next steps for readers; it served as a
lessons-learned/practical advice section of the chapter (with the occasional policy recommendation). However,
we also wanted authors to invite readers into a research conversation. Because many of these studies were pilot
studies, we asked that this section be comprised of future research possibilities for both the authors and their
readers, particularly drawing literature back in from the introduction.

e References. There was no maximum number of references, and they did not count against the word limit (nei-

ther did figures, images, links, or appendices). However, we reminded authors that references should be placed
throughout each of the sections, not just in the introduction.
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e Appendices. We really wanted this book to be useful to readers attempting to teach online or in blended envi-
ronments for summer, fall, and beyond. As such, we encouraged authors to include any materials that would
allow readers to immediately and directly implement the authors’ work into their own practice.

The Sections of the Book

At its core, this book is focused at the intersection of technology and teacher education. However, even with such a
specific focus, authors submitted papers that covered very diverse areas of inquiry or practice. We divided the book into
seven categories that somewhat mirrored the categorical divisions for the special issue of JTATE:

1. Online Pedagogical Strategies. The move to remote instruction necessitated the transition from face-to-face or
brick-and-mortar approaches to new pedagogical strategies in preservice and inservice teacher education that
capitalized on the affordances of technology. This section features 24 manuscripts that discuss a wide range
of online strategies that facilitated the delivery of teacher education activities. Articles in this section discuss
theoretical frameworks that support the adaptation of face-to-face teaching and learning strategies to online
platforms, new forms of teacher lesson planning for online teaching, the development of digital resources for
teachers that supported online teaching and learning, and strategies for teachers as they prepare parents and
students for online learning and assessment.

2. Community and Collaboration. The COVID-19 pandemic made it clear that close collaboration with school
systems and institutions of higher education, both locally and globally, was going to be essential to respond to
the needs of preservice and inservice teachers. The 19 chapters featured in this section highlight ways to build
such communities. These chapters discuss webinars for teachers worldwide during the pandemic, teacher and
teacher educator discipline-specific as well cross-discipline communities of practice, the development of school/
university partnerships to support the transition to remote teaching, the role of home-school connections, and
the promises of social media to empower and connect educators.

3. Alternative Field Experiences in Preservice Teacher Education. Clinical field experience is the hallmark of
teacher education and a required component of teacher licensure (Darling-Hammond, 2014). With the need to
shift both university and K-12 school instruction online, teacher educators had to quickly re-envision and re-
imagine traditional field experiences, which typically place preservice teachers in physical classrooms working
alongside inservice educators. The 19 chapters featured in this section discuss innovative approaches to preser-
vice teachers’ field experiences. These chapters discuss virtual internships, the use of simulations and video as
an alternative to field placement, unique ways of facilitating preservice and inservice collaboration, and alterna-
tive approaches to helping preservice teachers connect theory to practice, a primary goal of field experiences.

4. Preservice Teacher Education Methods and Pedagogy. Like field experiences, content-specific methods courses
are an essential component of teacher education (Darling-Hammond, 2014). These courses focus on helping
preservice teachers develop knowledge and skills needed to teach within a discipline. The 15 chapters featured
in this section discuss new pedagogical approaches to the delivery of methods coursework (e.g., mathematics,
music, language education, and educational technology), as well as innovative pedagogical strategies for helping
preservice teachers develop critical skills related to reflection, collaboration, and ongoing learning.

5. K-16 Educator Professional Development. Professional development is essential for helping teachers keep up to
date with new developments in theory and practice. This need was exacerbated during the COVID-19 pandemic
as educators had to shift quickly to remote instruction. This section includes 16 chapters focusing on innovative
approaches to educator professional development in both K-12 and higher education settings. These approaches
leveraged what we know about effective professional development, including opportunities for personalized and
just-in time learning to coaching and tutoring.
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6. Digital Tools. In the current technology-saturated world, the plethora of digital tools can sometimes be intimi-
dating, resulting in their misuse. When preservice and inservice teachers were suddenly faced with the necessity
of transitioning to online instruction, they needed guidance with how to use digital tools in pedagogically-sound
ways. This section features 23 chapters that overview innovative implementations of digital tools. The authors
discuss how online instruction can be facilitated and enhanced using digital tools such as audio feedback, hyper-
linked websites, 360-degree video, videoconferencing, storyboards, and digital storytelling.

7. Equity Issues. When instruction precipitously needed to be delivered electronically, preexisting concerns regard-
ing equity issues in education became increasingly amplified. The 13 chapters featured in this section cover a
variety of topics addressing these equity issues with the goal to help preservice and inservice teachers meet the
diverse needs of all learners. Topics addressed include discussions related to the digital divide, the technocen-
trism trap, assistive technology solutions, and wellbeing.

Conclusion

Our academic publication process of peer reviewing manuscripts is a good example of a tried-and-true practice that
is common in academic traditions. As academics, we strongly believe in and continue to promote full peer review, just
like we did in this book. However, through the special issue and this book, we adopted a fast ‘medical model’ of going
from a ‘request for papers’ to publication of a special issue in about six weeks and to a book in about eight weeks. This
was truly an experiment for us as editors and for many in the field who were writing for us, reviewing for us, or just
watching what we were doing. We believe that this accelerated model has merit and should be considered for future pub-
lications. This would be particularly true during events that require immediate response (e.g., a pandemic).

In conclusion, we are pleased to be able to bring you this book on technology and teacher education during (and af-
ter) a pandemic. In these pages, you will find thoughtful and well-written chapters that can be used to improve practice,
to inform current and future research, and to drive important policy questions.

Respectfully,

Richard E. Ferdig, Summit Professor of Learning Technologies, Research Center for Educational Technology, Kent State
University

Emily Baumgartner, Assistant Professor of Technology, Ohio Northern University

Richard Hartshorne, Chair and Professor, Learning Sciences and Educational Research, University of Central Florida
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Video Conferencing to Support Online Teaching and Learning
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At the COVID-19 pandemic impacts on schools and universities, these institutions are drawing on video con-
ferencing technologies as a safe alternative to support teaching and learning. This article draws on publi-
cations by the author and other literature as well as recent practice to provide processes and strategies to
support online teaching and learning via video conferencing technologies. Using a Community of Inquiry
framework, the article highlights the benefits of using video conferencing focusing on social presence, cogni-
tive presence and teaching presence.

Keywords: video conferencing, Community of Inquiry, school education, university education, social presence, cognitive
presence, teaching presence

INTRODUCTION

The use of video conferencing to support teaching and learning is becoming increasingly possible with many young
people and adults owning computers or mobile devices that can support video and audio connections. According to
Themelis and Sime (2020), video conferencing (VC) can assist online learning and teaching through supporting, watch-
ing, and interacting with teachers and learners from anywhere. Interactions via VC can be both informal and formal. In-
formal online interactions have been shown to help lecturers and students “establish better social relationships with their
instructor and classmates” (Contreras-Castillo, Favela, Perez-Fragoso, & Santamaria-del-Angel, 2004, p. 164).

This chapter focuses on two different projects undertaken. One of these involved children in a hospital ward and
classroom where, due to sickness, students were unable to travel and thus, the use of VC provided opportunities to learn
a variety of topics. The second project involved working with pre-service teachers (PSTs) using video conferencing as a
result of them being unable to physically attend university due to the COVID-19 lockdown. These two projects illustrate
how VC can be used to support teaching and learning for children and adults, and how VC can be used in small and large
group settings.

Community of inquiry framework
The theoretical framework used to understand online interactions supporting teaching and learning is the Commu-
nity of Inquiry (Col) model, which consists of three key elements: Social Presence, Cognitive Presence and Teaching

Presence (Garrison, Anderson, & Archer, 2000). It is the interactions of all three elements of the model that produce the
educational experience for participants as illustrated in figure 1.
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Figure 1. The community of inquiry model (Garrison et al., 2000).

Drawing on the model, Social Presence is defined as the ability of participants to project their personal character-
istics, thus presenting themselves as real people. Cognitive Presence is the “extent to which the participants in any par-
ticular configuration ... are able to construct meaning through sustained communication” (Garrison et al., 2000, p. 89).
Teaching Presence consists of the design of the educational experience, as well as facilitation for the purpose of con-
structing meaningful and worthwhile knowledge (Garrison et al., 2000).

INNOVATION

The two projects have been undertaken by the author examining the use of VC are drawn upon for this chapter. For
the first project, VC was used to support lessons for primary school aged students in an Australian children’s hospital,
both in the hospital classroom and on a ward. There were two classroom lessons organised where the students were con-
nected via Skype. In the first lesson, which was the science lesson, there was one student on the ward and three students
in the classroom. In the second lesson, which was the dental lesson, there was a student on a ward and seven students in
the hospital classroom with a teacher. These two groups were connected in a multi-video connection to a dental assistant
at a dental surgery. An iPad connected to 3G had been provided to the assistant so that she could talk with the students,
show them the surgery and then show them how to clean their teeth. The students had a dental pack to support the lesson.

In the second project, VC was used at an Australian university with third year undergraduate pre-service teachers
(PSTs) around the age of 21 years old. The focus of the subject was on the use of digital technologies. Initially, the tutori-
als were run face-to-face at the university, but as COVID-19 restrictions came in, the tutorials went completely online.
There were five tutorial groups running with approximately 25 PSTs in each group. The tutorials went for three hours
each week and there were six tutorials run for each group. The tutorials were supported by the university Learning Man-
agement System.

The process used to understand practices was underpinned by a qualitative methodological approach (Lincoln &
Guba, 1985), embracing and understanding the contextual influences (i.e. physical and structural settings, social context
— participants’ backgrounds, experiences, etc.) (Hennink, Hutter, & Bailey, 2011). The methods used included participant
observation and informal interviews. Participant observation, as defined by Mulhall (2003), focuses on the observer “who
undertakes prolonged observation, is involved in all the central activities of the organization, and whose role is known”
(p- 308). The use of informal interviews, allows for discussion to probe emerging issues, and ask questions about unusual
events in a naturalistic manner (Reeves, Kuper, & Hodges, 2008). In the context of the university setting, such discus-
sions are useful as they can inform further practice.
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RESULTS

The use of VC was found to successfully support teaching and learning across the two projects. In the hospital proj-
ect, students were able to connect with each other via VC for informal interactions (Social Presence), such as playing
games, which were important precursors to formal learning. These games also helped to ensure the mental health of stu-
dents was supported, where isolation on wards can have negative impacts. This presence is very important for students in
hospitals confined to wards or to their homes, which can include sick students or self-isolated students.

In working with the hospital school students, the use of VC allowed students to experience authentic settings (den-
tal clinic) that they would not normally have access to because of safety issues. The students were able to interact with
experts in the field, in this instance the dental assistant (Teacher Presence). Additionally, it was found that the role of the
teacher changed where experts supported the process. Teachers acted as facilitators mediating the interactions of the ex-
perts online and with the students (Maher, 2015). The teacher also provided prompts and scaffolds to assist the students’
learning.

Cognitive presence was realised for the ward student through providing him with the same resources that the stu-
dents in the class has access to (see figure 2). The student was able to communicate with the class teacher to ask ques-
tions and to clarify processors and procedures.

Figure 2. Resources used for science lesson.

In the university setting, using VC allowed PSTs to interact with each other as a large group and in small groups
analogous with the process that would be undertaken in a face-to-face class. Students were able to work with the lecturer
where explicit instruction was provided for the whole group as well as one-to-one discussions (Teacher Presence). The
use of break-out rooms via Zoom allowed for students to interact and share in pairs (Social Presence). This peer con-
nectivity is as important for university students as it is for school students, particularly in time like the COVID-19 where
there is a lot of uncertainty.

The sessions were organised so that the PSTs presented in pairs at the beginning of each session which allowed
for them to experience teaching using a VC medium. At that stage it was unclear when school students would return to
schools so this experience provided an opportunity to experience the use of VC to support teaching. A Learner Manage-
ment System used in conjunction with the VC system allowed students to access information prior to the tutorials and the
use of Google Slides, via Google Classroom enabled them to document their ideas in groups during the tutorials, which
could then be shared with the whole group (Cognitive Presence).

IMPLICATIONS

One of the important findings to come out of the two projects was around the role of the teacher. When running on-
line lessons, it is possible, and to some extent easier compared to face-to-face lessons, to involve an external expert who
can provide focused information. Through the use of video conferencing “students hear things from ‘the horse’s mouth’
and can respond immediately with their own questions” (Comber et al., 2004, p. 8). The implication of having experts
support some of the teaching is that the role of the teacher changes to become one of facilitation, mediating the interac-
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tions of the experts online and with the students. The teacher also provides prompts and scaffolds to assist the students’
learning. Pedagogical practices, such as breakout sessions, where students can chat in groups with the teacher moving
from group to group using tools such as Zoom or Skype can allow for more collaborative opportunities, thereby enhanc-
ing teacher presence (Maher & Prescott, 2017).

As was illustrated in the hospital project, through the use of mobile technologies, students can experience authentic
locations and interact with authentic people, thus facilitating authentic learning, which Collins (1998) defines as “the no-
tion of learning knowledge and skills in contexts that reflect the way they will be used in real life” (p. 2). Authentic learn-
ing has the following features:

Provide authentic contexts that reflect the way knowledge will be used in real life

Provide authentic links

Provide access to expert performances and modeling of processes

Provide multiple roles and perspectives

Support collaborative construction of knowledge

Promote reflection to enable abstractions to be formed

Promote articulation to enable tacit knowledge to be made explicit

Provide coaching and scaffolding by the teacher at critical times

Provide for authentic assessment of learning within the tasks. (Herrington & Oliver, 2000, p. 25)

O XN BB —

In relation to authentic locations, these might include places that are prohibited due to being dangerous. These loca-
tions might also be overseas or at other locations far away. Experiences provided might be for students learning another
language where they can virtually visit an overseas location whilst communicating with a native speaker where they can
ask questions. This helps build their language competency and knowledge of the country.

Learning online via VC can also provide students authentic links to audiences. While a student’s audience may ini-
tially consist of peers and the teacher, this audience has the potential to develop beyond these immediate links (Richard-
son, 2005). “Other audiences can include relatives of the students, from the immediate family to grandparents, cousins
etc.” (Maher, 2014, p. 129). The role of experts as highlighted in this chapter can also be drawn upon as authentic audi-
ences. In the instance of PSTs, VC can be used to observe classroom lessons in situ where there is the opportunity to talk
with teachers about their practice afterwards.

Social interactions are an important part of learning. During the normal day people have breaks, move around and
have opportunities to social interact. It is important therefore, that students have the opportunity to interact with each
socially online. This concept is supported by Cummings, Butler and Kraut (2002) who state: “The evidence is clear that
interpersonal communication is an important use of the Internet, if not its most important use” (p. 103). This can be
achieved, as was the case in the university project, by providing break out rooms, where students are in small groups.
In the hospital project, it was realised by providing games for students to share. Some examples of types of games that
might be provided are illustrated in table 1:

Table 1
Categories and Game Sites

Category of game site
Puzzles digipuzzle.net
Puzzles onlinejigsawpuzzles.net
Puzzles cbeebies.com
Board games tabletopia.com
Board games arkadium.com
Board games pogo.com
Sports learn4good.com
Sports thekidzpage.com
Sport gamekidgame.com
Action safekidgames.com
Action gamesgames.com/games/action
Action Nick.com.au

94



Social interactions are particularly important for students in hospitals confined to wards or to their homes, which
can include sick students or self-isolated students. As suggested by Onken Dumont, Ridgway, Dornan and Ralph (2002),
recovery involves a social dimension - a core of social relationships by being connected with peers. If students are iso-
lated but can participate cognitively assigning a buddy partner in the class to manage a device connected to VC software
enables them to participate both socially as well as for content-related purposes. In the case of schools, the mobile device
might be taken out at recess or lunch, which would help to facilitate this process. Importantly, if operating in a blended
environment, if possible, meet face-to-face before moving to an online environment as this will positively impact on so-
cial presence.

In going online with the PSTs it was clear that they had limited experience in interacting online using Zoom. One
of the strategies that was found to be useful early on was to provide opportunities for the PSTs to practise using Zoom
where they got to explore the different features. This not only supported their content knowledge of the subject (Teacher
Presence) but provided opportunities to develop skills and knowledge in using VC software such as Zoom. For the teach-
ing staff, using Zoom with 30 people was a new experience and taking advantage of professional learning opportunities
provided by the university helped to develop skills.

As the move from face-to-face tutorials to online tutorials was unexpected, a list of online resources was provided to
students through which they might communicate with other class members (which some students took up) as shown in
table 2:

Table 2
Resources Provided to Students

Name of product Type of product
Skype VC software

Adobe Connect VC software

Google Hangouts VC software

Kahoot Game-based platform
Socrative Game-based platform
Aha slides Game-based platform
Quizizz Game-based platform
Poll Everywhere Polling platform
Direct Poll Polling platform
Slido Polling platform
Mentimeter Polling platform

One of the impacts of interacting with PSTs online for an extended period was that they got what is known as Zoom
fatigue. This is caused as the cues that normally support interactions can be absent such as if a person is framed only
from the shoulders up, where viewing hand gestures or other body language is eliminated (Sklar, 2020). Gaps between
interactions tend to be longer which also adds fatigue. It was found that having breaks in the tutorial helped to diminish
the effects of Zoom fatigue.

FUTURE RESEARCH

Much of the research undertaken on VC has focused on planned use to support teaching and learning. There has
been very little research in how VC has been implemented through unexpected circumstances such as the COVID-19.
This chapter has touched on this briefly, but there needs to be a greater focus of this in the literature. Another aspect
focused on in this chapter is the use pf VC to support children in hospitals. To date, there is limited research focusing
on how VC can support sick or immobilised children and adults. The focus of the work in this chapter has been on na-
tive speaking participants. There has been limited research exploring the needs on English as Second Language (ESL)
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students. Considering that many students have access to VC technology via phones, this aspect could provide important
information. Another area focused on in this chapter was around the aspect of fatigue when video conferencing. There is
limited research in this area and considering that VC is becoming more commonplace in schools and universities, this is
an area needing more research.
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Experiential learning opportunities in public school settings for first-semester teacher candidates (TCs) dis-
continued with the closing of public schools during the COVID-19 Pandemic crisis. In order to offer a rig-
orous experience for first-semester TCs in the areas of effective tools and techniques for teaching English
learners (ELs), an alternative pathway was devised to connect theory with practice. We continued to afford
first-semester TCs opportunities to observe and reflect on tools and techniques helping ELs learn grade level
content through the use of classroom videos and observation forms. Additionally, to continue opportunities
for TCs to understand what ELs experience during their acculturation process in the U.S., TCs they watched
the documentary film, “/ Learn America” and complete viewing guide reflections.

Keywords: experiential learning; teacher preparation; teacher candidates; pre-service teachers; videos; observation tools;
English learners; EL tools and techniques; self-reflections; ESOL methods; culture of ELs

INTRODUCTION

When public schools closed due to the COVID-19 Pandemic, teacher candidates (TCs) in our ESOL methods
course, needed alternative experiential learning plans. A course goal is to prepare all (TCs) to work with English learners
(ELs) by providing a connection between theory and classroom teaching. TCs need to be equipped to meet EL cultural
and linguistic needs (Pappamihiel, 2007). It is imperative to teach TCs research based, theory-to-practice tools and tech-
niques (TTT) that teach language and content (de Jong & Harper, 2005; Nutta et al., 2014; Nutta et al., 2018). TCs need
to be linked to expert teachers to better learn how to apply TTT (de Jong et al., 2013; Shulman, 2016). To continue to
provide excellent undergraduate education programs, in spite of COVID-19, we revised experiential learning to include
immersive learning through video observations of classroom teachers teaching ELs; intense noticing with an observa-
tional form; reflections; a cultural film with reflection questions, and two key assignments (Hougan et al., 2018).

INNOVATION

The World Languages TESOL program at our university historically placed first-semester TCs in K-12 school set-
tings to learn from classroom teachers teaching ELs. With that option off the table, our alternative plan for TCs to learn
from classroom teachers was viewing videos of teachers teaching ELs. When viewing the videos, TCs identified TTT
noticed from their instruction in the ESOL Methods course. This option is viable because research supports the strength
of TCs learning TTT for future ELs by observing videos of accomplished teachers (Hougan et al., 2018). While observ-
ing these videos, TCs unpack and analyze appropriate TTT used by classroom teachers because they can slow down
or pause the video to reflect about what they see (Santagata et al., 2007). Because instructors choose videos that high-
light relevant TTT, TCs have the opportunity to see TTT maybe not otherwise observable in service learning experiences
(Abell et al., 1996; Wang & Hartley, 2003). These viewing experiences are rooted in social cognitive theory which states
that individuals learn from people engaging in targeted behaviors through live or media sources (Bandura, 1977; Lim,
2015; Miller, 2002).

Videos were chosen from Colorin Colorado, a national website serving educators of K-12 Els (see https:/www.
colorincolorado.org/video). The 30 videos include various topics (e.g., answering guided questions; key academic vo-
cabulary instruction; interactive reading; using realia; teacher commentaries). TCs used an observation form to track TTT
noticed in the videos demonstrating classroom teachers assisting ELs. The TTT connected to their ESOL methods course
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and assigned textbook, “Show, Tell, Build”’ (Nutta, et al, 2018). The observation form provides a place to analyze written
lesson plans taught in the video with the Academic Subjects Protocol (ASP), a lesson planning tool adapting mainstream
lessons to English learners’ proficiency levels; field notes section; codes for TTT noticed; and, reflection questions to an-
alyze TTT viewed (Nutta et al., 2014). Using this observation form enabled TCs to notice targeted TTT as they observed

interactions between the classroom teacher and ELs (Sherin et al., 2008).

A key assignment was a modified K-12 lesson plan using the ASP. TCs apply TTT appropriately in a content les-
son by modifying instruction for each English proficiency level (e.g., beginner, intermediate, advanced). Instructors give
feedback adding value to TC’s ability to modify instruction for ELs.

Another key assignment is a cultural immersion project. Previously TCs observed an EL in a K-12 classroom. Al-
ternatively, TCs watched the documentary film, “I Learn America,” and completed reflection questions provided by “/
Learn America”. This film portrays the language learning and acculturation experiences of ELs who moved to the U.S.
TCs completed a culture immersion project based on an ELs in the film.

RESULTS

TCs displayed their ability to recognize TTT necessary for ELs. The observation form was effective for helping TCs
to notice valuable TTT necessary to help ELs. However, coding was tedious for the undergraduates. The Colorin Colo-
rado videos proved valuable because they included teachers using TTT with ELs at various English proficiency levels.

“I Learn America” was beneficial for TCs to learn what ELs might face entering U.S. schools. TCs expressed in as-
signment comments how engaging and enlightening the film was, showing ELs’ acculturation and language learning
process. TCs acquired valuable cultural information assisting them to learn about their future ELs. These preliminary
claims are based on grading the two key assignments (Cultural Immersion Project and Lesson Plan Modification table).
During pre-COVID-19 classroom discussions, TCs reported not observing their service learning mentor teacher using
TTT taught in their ESOL methods course. This circumstance has been substantiated by other TCs in research ( Durgu-
noglu & Hughes, 2010).

IMPLICATIONS

When experiential learning cannot be offered in a K-12 school setting, a main goal of a university teacher education
program is still to prepare TCs to teach ELs. The connection between theory and future practice to meet EL cultural and
language learning needs must be established, noticed, connected, scaffolded, and applied (de Jong & Harper, 2005; de
Jong et al., 2013; Nutta et al., 2014; Pappamihiel, 2007; Shulman, 2016). These elements are best offered when TCs are
linked to expert teachers (e.g., through video observations or classroom experiences) demonstrating effective, research
based TTT proven to help ELs learn necessary language to learn K-12 content (Bandura, 1977; de Jong et al., 2013;
Shulman, 2016; ). Therefore, to maintain rigorous university goals, video sources used must be prescriptive to notice
and connect TTT taught in theory courses (Hougan et al., 2018). Specific, guided noticing is essential for TCs when
viewing classroom teachers through video (Sherin et al., 2009). Providing a guide to aide TCs while viewing will in-
crease their ability to make viable connections between theory, classroom teaching, and future teaching practice (Hougan
et al., 2018). The observation form is a tool which provides opportunity to focus on noticing specific TTT when teaching
ELs.

To advance scaffolded experiences, TCs benefit from accessing expert teacher thinking and decision-making
about instructional content, lesson goals, and rationale for chosen TTT (Hougan, 2018). Video commentaries from ex-
pert teachers’ thinking about teaching strengthens connections TCs make between theory and practice (Hougan et al.,
2018). Therefore, when choosing videos for observation, the course instructor should include videos with commentaries
of the classroom teacher. Videos in the Colorin Colorado website included teacher commentaries, as well as other materi-
als that assisted TCs with noticing (e.g., lesson plans; standards covered; lesson plan materials; EL strategies; teacher’s
reflection). Further expert thinking advice can be offered by feedback from the course instructor when grading key as-
signments, which was included our experiential learning plan.

Post-viewing video reflections are beneficial for TCs (Rosaen et al., 2011). Teacher lesson reflection is a skill TCs
should acquire (Hougan et al., 2018) The observation form provides a focused reflection section for TCs to reflect on
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TTT for their future practice; the effectiveness of the TTT; ELs’ response to TTT; and, additional TTT that could be used
in the lesson. The observation form demonstrated to be an effective tool for noticing and reflecting.

A post-viewing discussion between TCs or between TCs and the course instructor can reinforce future expert think-
ing. The discussion should include TCs’ shared viewing, noticing, reflections, and experiences (Lambdinet et al., 1997,
Santagata & Guarino, 2011). Hence, a discussion assignment would be a valuable addition to the experiential learning
plan.

FUTURE RESEARCH

Moving forward, we will use classroom videos to include Colorin Colorado films (see link in References). To link
TCs to expert teachers, we are adding materials created via an Office of English Language Acquisition (OELA) grant
awarded to our university (e.g., Micro-credentialing of English Learner Teaching Skills (MELTS) modules, digests writ-
ten by ESOL experts, videos of teachers teaching ELs [see link provided in References-soon to be released to the pub-
lic]). We will partner with Teachlive, an interactive simulation practice, for TC’s to practice TTT included in the MELTs
modules, which includes coaching provided by EL experts (see Teachlive link in References). We will continue to use the
“I Learn America” film when discussing acculturation of ELs in U.S. schools in conjunction with our required Cultural
Immersion Project (see Appendix A).

We will continue to use the observation form, although without the codes for undergraduates (see observation form
in Appendix B). The noticing and reflecting will help TCs plan their Lesson Plan Modification assignment incorporating
appropriate TTT for ELs at their English proficiency levels according to our textbooks “Educating English Learners” and
“Show Tell Build” and the companion website www.englishlearnerachievement.com (see coding scheme in Appendix C,
Lesson Plan Modification assignment and Lesson plan table in Appendix D, and textbook links in References). We will
continue to offer expert thinking through feedback offered when grading key assignments. A discussion assignment will
be added through zoom breakout rooms for TCs to share their video viewing experiences.

Our team efforts maintained expected rigor and excellence of our university, and met objectives necessary for first-
semester TCs learning to teach ELs. Colleague collaboration resulted in alternative pathways for TCs to complete ex-
periential learning. All-in-all, in the face of adversity, we became a part of solutions that sustained hope in the midst of
Crisis.
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APPENDIX A

CULTURAL IMMERSION PROJECT

This project is based on your video observations from “I Learn America.”

Your project must be submitted as a Word document; it must be titled (Cultural Immersion project). To complete this
project, you will use the assignment template provided in the Module. Please review the rubric for this assignment. For-
mat your paper as outlined below.

Outline details (Do not copy these into your assignment)

Use the provided Cultural Immersion Project Template

Part I: Reflection (60 points total)

Read the instructions for retrieving video:

Watch "I Learn America" video (1hr 30 min long) (Available through the university library)
After viewing the film, elaborate on the following questions:

1. How did the students at International High make the school theirs?

2. What impact do you think the students’ embracing of the school has on the way they see themselves as newcomers
to the United States?

3. How do you think their attitude impacts their chances of success in this country?

4. One way in which schools build a community is through common school events, such as café night, the prom, and
graduation. What rituals did you notice in the film?

5. How does the prom build a positive school culture?

6. What are some of the challenges to building a community through a prom?

Part II: ELL Characteristics (10 points total)
Select one student from the film "I Learn America."

Examine ELL characteristics discussed in this course and your readings (Educating English Learners). Record as much
as you can about an EL you observed in “I Learn America.”

Age:

Motivation/Attitude:

English Language Proficiency Level:
LlI:

Family Dynamics:

How long the ELL has been in the US:
Subject areas strengths/weaknesses:
Participation in group work:

. Gaps:

0. Support available to this ELL at school:

2SO R WD -

Part I1I: Focus on Culture (230 points total)

Research the culture of that ELL’s country of origin. For example, if an ELL you selected from the film is from Pakistan,
you will be exploring the elements of Pakistan culture. Your project will include the following culture elements of the EL
student’s country of origin:
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Introduction paragraph (20 points):
Include the name of the country, geographical location, language spoken.
Language/Linguistics (60 points total)

Discuss the following aspects of language/linguistics that are important for teachers to know (i.e. the presence of gram-
mar rules in English that do not exist in the ELL student’s L1 or vice versa, or the presence/absence of certain sounds in
one language but not in the other). Elaborate on the following:

Direction of language: Does she/he read from left to right, right to left, other? (10 points)

Alphabet: What type of alphabet does this language use? (10 points)

Phonology: What are some pronunciation differences that may pose challenges? (10 points)

Grammar: What rules are very different from English grammar? (10 points)

Syntax: What type of sentence structure (such as subject and verb order) does this language have? (10 points)
Morphology: How does this language make plurals, past tense, etc.? (10 points)

A

Educational System (40 points total):

1. Identify aspects of the educational system in EL's country of origin or his/her parents' native country. What are the
parental expectations based on their native country's educational system? Which of these expectations might cause
conflict in the school system in the United States? (10 points)

2. Duration of schooling in the ELL's native country: Is education free? How long are the students expected to attend
school in their country? Is it mandatory to go to school? Are both boys and girls encouraged to finish school? (10
points)

3. Research attitude towards plagiarism in the EL's native country. Discuss how a teacher in the U.S. school can ad-
dress this issue and help ELLs from that country succeed academically. (10 points)

4. Expectations for learning in the EL's country of origin: Are students in that country encouraged to interact with each
other or are they supposed to listen in order to learn? What types of testing are common in the EL's native country?
Is homework common? (10 points)

Home Life (40 points total):

1. Identify the EL's native country's home life aspects which may lead to problems in school acculturation and success
in the U.S. schools. In what particular areas does the teacher need to be sensitive and aware? Ex: Do the students in
that country have any specific dietary needs that the teacher should know about because it may affect the interaction
of the student in the U.S. school classroom? (i.e. no pork, student fasting, etc.) (10 points)

2. Religious practices in the EL's country of origin and how these may affect the EL's performance in the U.S. school
(10 points)

3. Gender roles in the EL's native country(10 points)

4. Family views on education in the EL's country of origin (10 points)

Time and Space (10 points total)
Discuss the following:

1. How important is punctuality in the EL's native country?
2.  How much space are people accustomed to in the EL's country of origin?

Student Behaviors (20 points total):

1. Based on your research of the EL's country of origin, identify EL's student behaviors which may be exhibited in the
classroom. Which ones may lead to miscommunication or misunderstandings in the school system in the United
States (gestures, eye contact, manner of dress that are appropriate in the student’s home culture, other)? (10 points)

2. What strategies would be beneficial in working with these ELs in schools in the United States? (10 points)

102



Reflection on possible biases (20 points):

Using your knowledge from the “Hidden biases” workshop, reflect on the following prompt about the EL students from
the country you researched in this project:

What are the areas of difference between the EL students and yourself that could potentially trigger bias, either con-
sciously or subconsciously, in your interactions?

Works Cited (20 points):
Minimum 5 sources

As you are researching the culture elements of the EL student’s native country, check several reliable Internet resources
(Wikipedia is not a reliable resource). Attention: Direct quotes are not allowed in this report. Make sure to para-
phrase sources correctly.

Important: When speaking of a culture's attitudes, values, perceptions and behaviors it is important to use general
terms (such as, "it appears many prefer," "'may," "in most situations," or other phrases) to prevent stereotyping the
culture and to prevent ignoring individual differences that exist in all cultures.

CULTURAL IMMERSION PROJECT

Part I: Reflection

(A)
L.

5.
6.

Part II: ELL Characteristics

1. Age:

2. Motivation/Attitude:

3. English Language Proficiency Level:

4. LI:

5. Family Dynamics:

6. How long the ELL has been in the US:
7. Subject areas strengths/weaknesses:

8. Participation in group work:

9. Gaps:

10. Support available to this ELL at school:
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Part III: Focus on Culture
Introduction

Language/Linguistics

Direction of language
Alphabet

Phonology

Grammar

Syntax

Morphology

A

Educational System
1.

2.

3.

4.

Home Life

1.

2.

3.

4.

Time and Space

1.

2.

Student Behaviors
1.

2.

Reflection on possible biases

Works Cited
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APPENDIX B
OBSERVATION FORM
Grade/Subject:
Teacher Observed:
Lesson Topic:

Lesson Objective:

STEP 1-Do Task Analysis* of the lesson plan per Academic Subjects Protocol:

SLIDE/TREAD ANALYSIS
VERB SLIDE or TREAD
A.  Copy and paste the directions, instructions, procedures and/or task into the table below. For each row in the table below, decide
B.  Be sure each sentence is in a separate row. whether each bolded verb is a SLIDE
C. Bold the verb(s) in each sentence. or TREAD verb and type SLIDE or

TREAD in this column.

STEP 2-FIELD NOTES

Write what you see the teacher doing to support ELs during the recorded lesson.
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STEP 3-Reflection:

Elaborate on the observed lesson using the following guiding questions:

1. How did the teacher moderate language demands for the input, interaction, and output to promote compre-
hension? Provide examples.

2.  How did the teacher elevate learner language? Provide examples.
3. How did the teacher activate background knowledge (cultural or content)?

4. What other tools/strategies, both verbal and nonverbal, would be appropriate to use in this lesson? Review
Support Tools and Techniques.

Verbal tools/strategies:

Nonverbal tools strategies:
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APPENDIX C

SHOW, TELL, BUILD* CODING SCHEME FOR ACADEMIC SUBJECT INSTRUCTION

Tools & Show & Tell Tools & Techniques Description
Techniques
Codes
1 Graphic Organizers for Academic Subjects
1-TGO Teacher used graphic organizers to depict concepts, relationships, and/or structure, indicating parts of focus when
describing them
1-SGO EL Student(s) used graphic organizers to depict concepts, relationships, and/or structure, indicating parts of
focus when describing them
2 Infographics, Diagrams, and Animations
2-TIM Teacher used images and diagrams, indicating parts of focus when describing them
2-SIM EL Student(s) used images and diagrams, indicating parts of focus when describing them
3 Models, Manipulatives, and Realia
3-TOP Teacher used objects and props, indicating parts of focus when describing them
3-SOpP EL Student(s) used objects and props, indicating parts of focus when describing them
4 Gestures, Dramatization, and Total Physical Response
4-TAG Teacher used actions and gestures connected with speech
4-SAG EL Student(s) used actions and gestures connected with speech
4-TPR Teacher used Total Physical Response to elicit demonstration of EL student(s)’ comprehension
4-SPR EL Student(s) responded to Total Physical Response elicitation
5 Teacher Talk
5-TSP Teacher spoke clearly and at appropriate pace
5-TSP1 Appropriate for levels 1-2
5-TSP3 Appropriate for levels 3-4
5-TSV Teacher used EL-focused simplified vocabulary & phrasing of spoken statements
5-TSV1 Appropriate for levels 1-2
5-TSV3 Appropriate for levels 3-4
5-TRP Teacher repeated or paraphrased statements
5-TIW Teacher wrote key terms, said them, & showed an image of them (input waltz)
5-SAL EL Student(s) actively listened or showed engagement (notetaking, etc.) during teacher talk
6 Leveled Questioning
6-TLQ Teacher asked content questions of ELs
6-TLQ1 Appropriate for levels 1-2
6-TLQ3 Appropriate for levels 3-4
6-TLQS Appropriate for levels 5-6
6-SLQ EL Student answered the content question
6-SCQ EL Student asked for clarification about the content question
6-TWT Teacher allowed wait time for response by ELs
6-TWTI1 Appropriate for levels 1-2
6-TWT3 Appropriate for levels 3-4
6-TRS Teacher followed-up to EL responses
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6-TRS1 By stating further details to levels 1-2 responses

6-TRS3 By recasting or expanding levels 3-4 responses

6-TCC Teacher asked follow-up question to confirm comprehension based on ELs responses
6-TEE Teacher asked follow-up question to elicit more expression based on ELs responses
7 Cooperative Learning and Academic Discussions

7-TPG Teacher paired and grouped EL students based on EL level(s)
7-TSA Teacher structured activities to foster participation of EL student(s)
7-SPA EL student(s) actively participated in activity, communicating nonverbally and verbally
7-SPA1 Appropriate for levels 1-2

7-SPA3 Appropriate for levels 3-4

8 Leveled Text

8-TST Teacher provided simplified and/or elaborated text for ELs

8-TST1 Appropriate for levels 1-2

8-TST3 Appropriate for levels 3-4

8-SST EL Student(s) used leveled text

9 Modified Text

9-TMT Teacher provided modified text for ELs

9-TMT1 Appropriate for levels 1-2

9-TMT3 Appropriate for levels 3-4

9-SMT EL Student(s) used modified text

10 Sentence Starters, Sentence Frames, and Word Banks

10-TDP Teacher used spoken or written discussion prompts for ELs
10-TDP1 Appropriate for levels 1-2

10-TDP3 Appropriate for levels 3-4

10-TDP5 Appropriate for levels 5-6

10-TWB Teacher provided word banks for ELs

10-TWBI1 Appropriate for levels 1-2

10-TWB3 Appropriate for levels 3-4

10-SWB EL Student(s) referred to word banks for speaking or writing
10-TSF Teacher provided sentence frames for ELs

10-TSF1 Appropriate for levels 1-2

10-TSF3 Appropriate for levels 3-4

10-SSF EL Student(s) referred to sentence frames for speaking or writing

*From Show, Tell, Build: Twenty Key Instructional Tools and Techniques for Educating English Learners, for more information:
https://englishlearnerachievement.com/?page id=1225
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APPENDIX D

LESSON PLAN MODIFICATION ASSIGNMENT INSTRUCTIONS

Locate an original lesson plan.

Attach lesson plan to the of the Lesson Plan Modification Table.

Download the Lesson Plan Modification Table

Copy and Paste the Directions/Instructions/Tasks portion of original lesson plan to the top of the Lesson Plan
Modification Table

Complete Phase 1, Step 1 of the ASP-Task Analysis

Complete Phasel, Step 2 of the ASP-Gap Analysis

Complete Phase 2, Step 1 of the ASP-Add Support

Complete Phase 2, Step 2 of ASP-When will support be conducted

Complete Phase 2, Step 3 of the ASP-When and Who will provide support
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LESSON PLAN MODIFICATION TABLE

(Use this table to complete your Modified Lesson Plan assignment)
Original lesson plan (Copy and Paste):

PHASE 1-Step 1

PHASE 1-Step 2

PHASE II-STEP 1

PHASE II-STEP

PHASE II-STEP

PHASE II-STEP

Verbal support:
Nonverbal support:

SLIDE/TREAD ANALYSIS ANALYZE | ADD SUPPORT 2 3 3
STUDENT GAP Universal, Pre-teach, Instruction
Supplemental teach, Provider
or co-teach,
Alternative post-teach
Time
VERB SLIDE or GAP ANALYSIS | ADD SUPPORT
TREAD For each row, For each gap, add
analyze the gap the necessary ver-
A. Copyand | g each row in for each of the bal and non-verbal
paste the | the table below, following: support needed for
directions, decide whether each of the follow-
. each bolded verb Bevi B): -
instruc- is 2 SLIDE or eginner (B): ing:
1 - | TREAD verb and
T, (278 type SLIDE or Intermediate (I): | Beginner:
cedures | TREAD in this
and/or column. Advanced (A): Intermediate:
task into
Advanced:
the table
below.
B. Besure
each sen-
tence is in
a separate
row.
C. Boldthe
verb(s)
in each
sentence.
1. Beginner: Beginner
Verbal support:
Nonverbal support:
Intermediate: Intermediate
Verbal support:
Nonverbal support:
Advanced
Advanced: Verbal support:
Nonverbal support:
2. Beginner: Beginner
Verbal support:
Nonverbal support:
Intermediate: Intermediate
Verbal support:
Nonverbal support:
Advanced: Advanced
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PHASE 1-Step 1

SLIDE/TREAD ANALYSIS

PHASE 1-Step 2
ANALYZE
STUDENT GAP

PHASE II-STEP 1
ADD SUPPORT

PHASE II-STEP
2

Universal,

Supplemental

or

Alternative

Time

PHASE II-STEP
3

Pre-teach,

teach,

co-teach,

post-teach

PHASE II-STEP

3
Instruction
Provider

Beginner:

Intermediate:

Advanced:

Beginner
Verbal support:

Nonverbal support:
Intermediate
Verbal support:
Nonverbal support:
Advanced

Verbal support:
Nonverbal support:

Beginner:

Intermediate:

Advanced:

Beginner

Verbal support:
Nonverbal support:
Intermediate
Verbal support:
Nonverbal support:
Advanced

Verbal support:
Nonverbal support:

Beginner:

Intermediate:

Advanced:

Beginner
Verbal support:

Nonverbal support:

Intermediate
Verbal support:
Nonverbal support:
Advanced

Verbal support:
Nonverbal support:

REFERENCES:
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SUMMARY OF ASSIGNMENT & RUBRIC

STEPS | EXPLANATION POINTS
1 Choose a lesson plan to modify Must have
*Must be copied and pasted at the top of the Lesson Plan Modification assignment table or submitted as a
separate file in the assignment link to be considered for grading
2 A. Complete a SLIDE/TREAD analysis for the directions, instructions, procedures and/or task in your | 60
lesson plan modification table (make sure SLIDE/TREAD are capitalized, as they are acronyms).
B. Be sure each sentence is in a separate row.
C. Bold the verb(s) in each sentence.
3 Complete a Gap Analysis by analyzing the gap for the beginner, intermediate and advanced for each of | 30
the verbs in the Slide/Tread analysis.
4 For each Gap, Add Support. Be sure to include the following with bolded headings indicating the type of
support:
A. Non-Verbal Supports (Examples can be found in chapter Models, Manipulatives, Realia 30
B. Verbal Supports (Examples can be found in chapter Teacher Talk 30
C. 2 Leveled Questions (Some examples can be found in Show, Tell, Build pages 55-63) for each: 60
Beginner
Intermediate
Advanced
D. Include Show and Connect to Background Knowledge activity 30
*Indicate how you will modify for the Beginner, Intermediate and Advanced EL
E. Include Show and Connect to Content/Academic Vocabulary 30
*Indicate how you will modify for the Beginner, Intermediate and Advanced EL
F.  Include at least one graphic organizer (Show, Tell, Build pages 19-26; 159-165; 183-189), info- 30
graphics, diagrams and animations (Show, Tell, Build pages 27-36) and explain how it will be used
for each level of English proficiency (attach)
G. Include modifications to lesson plan assessment for all levels of English proficiency (attach) 30
H. Leveled/Modified texts Show, Tell, Build pages 73-88)-create in a ppt presentation-slides for Begin- | 30
ner, Intermediate and Advanced (attach)
I.  Included how instruction delivered (universal, supplemental, alternative; when instruction delivered 20
(pre-teach, teach/co-teach, post-teach); and, who will provide instruction
7 REQUIRED HEADINGS (bolded): 10
Non-Verbal Supports
Verbal Supports
Leveled Questions
Show and Connect to Background Knowledge
Show and Connect to Content/Academic Vocabulary
Graphic Organizer
Leveled/Modified text
Assessment
8 References of resources are included 10

TOTAL POINTS

400
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