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Abstract

Research-practice partnerships in education are pioneering new ways in which researchers and
teacher-practitioners work together on the basis of a mutually beneficial collaboration, a view of research
as a core activity involving participants as co-researchers in their joint work, and where questions focus
on practice for the betterment of learners. Transdisciplinary research and development extends such
inquiry-driven, participatory approaches through integrating both non-academic participants (including
industry, public and private sector partners, community members, policy makers, to name a few) and
academic researchers from unrelated disciplines (including social sciences, natural sciences, arts,
design and humanities, amongst others) to achieve a common goal — involving the creation of new
knowledge, practices and theory — and transform insights into initiatives for the good of society. This
paper arises from a university-school sector collaboration that set out to tackle the challenge of preparing
young people cognitively and socially to choose the living of meaningful and productive lives, alongside
the broader agendas of educating them to develop dynamic careers that can adapt to and create
tomorrow’s workforce and supporting their career-life aspirations. Growing out of previous collaborations
and early conversations, this preliminary paper reports on a two-year project that we co-designed to
implement novel transdisciplinary techniques and practices, test a proof of concept and discern its
feasibility for career education, prototype and pilot initiatives centred on industry- and student-led
challenge projects and co-designing virtual workspaces. These transdisciplinary developments would
enable the university-school team to investigate questions such as how to grow and renew school-based
capability for working with teachers, community, industry and families as they partner with students,
working together for sound life choices, and to what extent such co-designed environments improve
students’ engagement with career pathways and development of future-oriented capabilities. As the
project itself is dedicated to developing new valid, reliable and nuanced ways of measuring success in
career advice provision, we lay out how participants might distil (research) quality and identify criteria
that count toward developing a strong evidence base to inform practice and policy. We discuss the need
for the next transdisciplinary phase of collective research and development if the project is to achieve
its first milestone.

Keywords: Research-practice partnerships, learning pathways, transdisciplinary, boundary crossing,
quality.

1 INTRODUCTION

Research-practice partnerships in education are pioneering new ways in which researchers and
teacher-practitioners work together [1]. Such partnerships are built on the basis of a mutually beneficial
collaboration, a view of research as a core activity involving participants as co-researchers in their joint
work, and where questions focus on practice for the betterment of learners [1], [2], [3]. While challenging
to bridge the different cultural worlds of researchers and practitioners who often have different priorities
and agendas, these partnerships develop strategies for finding common ground and learning from one
another [2]. That partnership activity, for example, can be viewed as a form of joint work requiring mutual
engagement across multiple boundaries and developing an understanding of how differences are
recognized and navigated [4]. Indeed, fostering such engagement amongst stakeholders with different
perspectives represents a sea change in the way we think about research, practice, and the use of
research to benefit children, youth, and families [5].

Transdisciplinary research and development extends such inquiry-driven, participatory approaches
through integrating both non-academic participants (including industry, public and private sector
partners, community members, policy makers, to name a few) and academic researchers from unrelated
disciplines (including social sciences, natural sciences, arts, design and humanities, amongst others) to
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achieve a common goal — involving the creation of new knowledge, practices and theory — and transform
insights into initiatives for the good of society. Though no two transdisciplinary research projects are
alike, they fit within a broad framework that can be defined by six key parameters: the diversity of
disciplines engaged, the depth of integration across disciplines, the degree of interaction with non-
academic stakeholders, the composition of non-academic stakeholders, the timing of participatory
engagement, and the types of knowledge that are emphasised. The combination of these parameters
is shaped by the problem to be addressed and may evolve over time [6]. In education settings, such
transdisciplinary approaches can be viewed as a mechanism for innovation [7] underpinned by
transdisciplinarity’s basic principle of mutual learning (often described in terms of collaboration,
collective learning, transformation, co-production, amongst others) [8].

This paper reports on a university-school sector collaboration — between the Faculty of Transdisciplinary
Innovation (FTDi) at the University of Technology Sydney (UTS) and the Catholic Education, Diocese
of Parramatta (CEDP) — to design a project that takes a transdisciplinary research and development
approach in tackling the complex challenge of preparing young people cognitively and socially to choose
the living of meaningful and productive lives, alongside the broader agendas of educating them to
develop dynamic careers that can adapt to and create tomorrow’s workforce and supporting their career-
life aspirations. We begin by briefly providing some background about this complex challenge, as
situated in an Australian context.

2 THE COMPLEX CHALLENGE

In the 2019 National Career Education Strategy [9], three main groups — namely schools and systems,
employers and community, parents and caregivers — were tasked with a shared responsibility for action
in providing high quality career education. That action included building students’ skills and capabilities,
improving student engagement with work environments, supporting their transition to further education,
training and work, and empowering them to make informed career decisions through their lives. At that
time, CEDP was also undertaking a series of reviews [10], [11], [12] to firstly, explore current school
practices locally and nationally, and secondly, to examine recent reports from OECD [13] and the
Federal government [14] as well as academic publications [15]. They met with representatives from the
newly formed National Skills Commission which had a brief to collect a range of data related to skills
shortages in community and industry. And they scheduled focus groups with principals concerning
challenges for curriculum engagement with students and families. Key findings from these CEDP
reviews showed a need for curriculum designs and career advice structures that generally aligned with
the framework of the National Career Education Strategy [9] and that supported students, families and
industry to identify and select opportunities while at school which contribute to cognitive, personal and
social development ready for post-school.

More broadly, various stakeholders have identified the challenge of preparing young people for work
and life in this 21st century and taking shared responsibility. For example, the 2018 Australian Federal
Government’s Through Growth to Achievement report [16] set out recommendations upon which CEDP
grounds its learning initiatives and development of learning pathways to enhance existing school and
system activity. In particular, the recommendations included (1) laying the foundations for learning by
engaging parents and caregivers as partners, and students as partners in their own learning; (2)
equipping every student to grow and succeed in a changing world by acquiring general capabilities,
strengthening community engaging and reviewing secondary schooling to equip students with skills for
the future; (3) creating, supporting and valuing a profession of expert educators through high-quality
professional learning; (4) empowering and supporting school leaders; and (5) raising and achieving
aspirations through innovation and continuous improvement. Other recent reports and initiatives at
Federal and State Government levels [17], [18], [19], [20] and from Industry [21], [22], [23], [24], [25],
[26] identify challenges facing Australian education and addressing inequality, measuring capability and
partnering for lifelong learning. For example, the 2017 Productivity Commission report Shifting the Dial
[27] featured problems in ensuring the skill relevance of the existing workforce as more occupations are
at risk of disruption, and when careers, employment and training opportunity information is fragmented.
For CEDP schools, the findings and recommendations of these reports have informed and provoked a
Learning Pathways approach, which has a vital role to play in transforming students with capabilities to
continue learning over their lifetime.

Given these developments and priorities, it was most opportune when as part of the 2019-20 Federal
Budget measure of “Delivering Skills for Today and Tomorrow”, the National Careers Institute
announced a Partnership Grants program specifically to address a seeming disconnect between the
education and training sector and the needs of employers [28]. While the grant program was framed
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primarily in career-oriented terms, our underlying focus centers more on students gaining self-
awareness to make their own best choices in life, which could include an existing career path or a wholly
new path designed by the student over time. In this paper, we describe how as a university-school team
we worked together to design a project grant proposal entitled Future Learning Pathways: Where to
Now? that would address this complex challenge.

3 A CONVERSATIONAL METHODOLOGY

As a university-school collaboration, we adopted a conversational approach in designing the proposed
project Future Learning Pathways: Where to Now? which aligned with the methodological principles
developed by Cosgrove and Schaverien [29] and built on the recognition of its educational and
educational research potential, summarized elsewhere [30] in the following terms:

¢ In educational settings, conversations with particular features (for example, where participants
are agents, able to improvise and pursue their own questions in dynamic, emergent, free-flowing
interactions [30], [31], [32], [33], [34], inquiring into their practice in professional communities [35],
[36]) have been recognised as deeply powerful.

o Other studies [37] documented how conversations emerged and developed from individual
perspectives and exploratory needs that occurred moment by moment as in natural conversation
(see also [38]). Clark [33] described these characteristics similarly: “Conversation feels more like
an exploratory, wandering walk around a mutually interesting place than a direct journey from one
point to another. ... As a genre for learning and professional development, conversation groups
have the wonderful quality of being controlled by the participants” (p. 181).

In our case, each participant could have an equal though different role in deliberately assisting the other
“to pursue their own investigations, to help circumvent an obstacle to their thinking or to develop together
a fruitful and related avenue of investigation or issue for discussion if ...[they] could see one, and with
the benefit of ... [their] experience” (after [29], p. 108). Here, our work together extended such inquiry
potential through integrating our different perspectives, knowledge, experiences and methods to yield a
shared research and development agenda. Conversations were broadly framed by the grant guidelines
and occurred primarily via telephone and email.

Taking this approach enacted the basic principle of transdisciplinarity, that is, mutual learning [39]. In
effect, our university-school and research-practice partnership to frame this transdisciplinary research
and development project proposal was a case in point of joint professional learning.

4 FRAMING A COLLABORATIVE SCHOOL-UNIVERSITY PROJECT

Educating Australians to develop dynamic careers that can adapt to and create tomorrow’s workforce is
a critical issue. Taking a transdisciplinary research and development approach, we framed our project
Future Learning Pathways: Where to Now? to tackle that challenge and strengthen partnerships
between industry, employers, schools and tertiary providers. Through implementing novel
transdisciplinary techniques and practices, as a project we set out to (1) test a proof of concept, (2)
discern its feasibility for career education, (3) prototype and pilot initiatives centred on industry- and
student-led challenge projects and co-designing virtual workspaces, (4) generate a strong evidence
base, and (5) propose a sustainable, systemic, future-oriented model for school renewal of career
education and to inform government policy.

At a time when career pathways are becoming more complex and flexible, we intend to bring together
diverse stakeholders — including young people/students, teachers, industry partners, public sector
organizations, community members, Vocational Education and Training (VET) teachers, researchers,
higher education professional staff, amongst others — to envisage and investigate how and why people
might adapt to changing work and workplaces. We argue that these collaborative partnerships also
provide a fertile basis for responding to emerging opportunities in creative, proactive ways that (1) create
new jobs, (2) reframe work and life choices in a technological and rapidly changing world, (3) shape the
future, and (4) produce regenerative societies and environments.

In short, squarely addressing the challenges faced in preparing tomorrow’s workforce and supporting
young people’s career-life aspirations to make meaningful contributions, our proposed project uses a
rigorous, creative transdisciplinary research and development approach for realizing cutting-edge
initiatives. We turn now to describing some of the project’s key activities and drivers to provoke the
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prototyping and piloting of this proof of concept for career education, which resulted from our initial
conversations.

4.1 What key activities emerged for this project?

The first key activity centers on constituting a team of students, teachers, career advisors, community
members, project-based Higher Degree Research students and researchers across three selected
Catholic Education Diocese of Parramatta (CEDP) schools and building productive partnerships with
industry, public sector organizations, local SME employers, the VET sector, UTS and other relevant
stakeholders. Here, the UTS-CEDP project team uses a transdisciplinary approach in its consultation
with industry-public organization sector-local SMEs-community partners and, with the school-based
teams, co-designs complex challenge projects of high interest to a student cohort (e.g. a “passion”
project) and of pressing need for industry or communities (e.g. an industry-led challenge), for example.
They review existing best practice careers guidance and successful projects to distil key principles and
practices for integration into this project or to use as a basis for leveraging new possibilities. Researchers
refine transdisciplinary research designs and methodologies with stakeholders to ensure this project
investigates questions of high interest to career education and career education research.

A second key activity focuses on prototyping and piloting of a series of experiential Challenge Projects,
where school, industry-community, VET, university and other relevant stakeholders work together to
explore viable learning pathways and generate productive headway on issues and problems of concern,
curiosity and/or interest to them, and others. Here, researchers working alongside students, teachers
and partners use creative methods and develop novel resources to support that mutual learning:
including, for example, to understand and track the development and relevance of particular capabilities
and create connections between school curriculum and real-life professional practice. From those
collective experiential projects, stakeholders (students, industry-community partners and the project
team) generate prototypes for (1) immersive online environments to connect their explorations with local
and global agendas, and (2) industry-led workplace experiences. Further co-designed possibilities for
consideration could emerge and generate new developments, resources and products.

A third key activity focuses on producing rich, agreed, case study accounts of the process of tackling
complex challenges, successful mutual learning approaches, and generating and evaluating the range
of prototypes, resources and products for career education. The sustained collaboration between
diverse stakeholders — students, teachers, career advisors, industry partners, community members,
VET teachers, researchers, amongst others — provide opportunities for eliciting insights into the project’s
research questions and inform the design of professional learning microcredentials and an open-access
immersive environment to engage educators, career advisors and industry-community partners beyond
this project and its three school sites. Analyzing the findings of these empirical studies also enable the
project team to generate a model for school renewal of career education, which is sustainable, systemic
and future-oriented.

The proposed project sets out clear synergies with current CEDP initiatives to engage young people in
projects, opportunities and problems of high interest to them, as they work to respond to real challenges
and make a difference in the world. Furthermore, given the innovative transdisciplinary educational
programs and initiatives pioneered by the UTS: FTDi — and recognized by national industry and
international education awards, amongst others — the project aims broaden the opportunity for school-
industry—community—university research and development collaboration to tackle the complex challenge
of career education in a rapidly changing world. In particular, to develop a contemporary understanding
of learning pathways, the UTS-CEDP team seek to investigate questions such as: What are powerful
and meaningful ways to work with school age students and their families in relation to career advice?
How might we grow and renew school-based “career advisor” capacity and capability to work with
teachers, community and families as they partner with students, working together for sound life choices?
To what extent can co-designed virtual workspaces improve students’ engagement with career
pathways and their development of relevant capabilities? What counts as evidence? What might be the
impacts and considerations of developing technologies (such as automation and artificial intelligence)
on work and life (for example, [40], [41]) to the provision of career education programs? What insights
into professional learning, research and the potential of new technologies (particularly, regarding
scalability) can be gained from this project?
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4.2 What drivers or principles formed to underpin the project?

Initially, this project leverages off CEDP programs and approaches with proposed activities including
designing and testing virtual workspaces (e.g. exploring virtual internships and work placement
opportunities for students to gain a better understanding of professional workplaces, training and work
requirements), growing capability at the site for career advice (e.g. co-designing professional learning
opportunities and mutual learning with industry-community partners), developing parent engagement
techniques (e.g. developing a careers information app for students and parents which aggregates
publicly available information on demand about career path opportunities), tracking and reporting the
progress of the Life Design model, for example, to note student learning pathway trajectories, and doing
small-scale testing of career advice models (e.g. towards growing a sustainable, systemic, future-
oriented model for school renewal of career education).

From the project team’s view, how then might we address the demands of a rapidly shifting world of
work and prepare for lifetime learning? As career pathways become more complex and flexible, we
envisage and intend to investigate how and why people might adapt to changing work and workplaces,
whilst also responding to emerging opportunities in creative, proactive ways that (1) create new jobs,
(2) reframe work and life choices in a technological and rapidly changing world, (3) shape the future,
and (4) produce regenerative societies and environments. To that end, our prototyping and piloting of a
proof of concept for career education has at its core these starting drivers:

e As a transdisciplinary collaboration between school, industry and community and university, the
project brings together diverse stakeholders including young people/students, teachers, industry
partners, public sector organisations, community members, VET teachers, researchers,
academic teachers, amongst others. As they work together to address a range of complex
challenges — including career education — these stakeholders engage across disciplinary and
professional practice to integrate different perspectives, methods, concepts, techniques, ideas
and frameworks with the intention of generating new insights, opportunities, practices and
initiatives.

¢ When confronted with uncertainty and rapid change, we recognize the value of instigating ways
to think differently and imagine new possibilities, and in doing so, design transdisciplinary
methodologies with stakeholders to reframe a complex challenge, see it anew, navigate that
reconceived landscape and proactively design new pathways forward. Then, through prototyping
and making those possibilities tangible, stakeholders work together in an immersive, experiential
environment to trial and test a proof of concept through to realisation on a small scale. In the
process, stakeholders refine their initiatives and make explicit how they distil quality over time.

o With its innovation-driven focus and using entrepreneurial approaches, this project explores and
implements ways in which novel ideas can be realized to create value for individuals,
communities, and society. That entrepreneurial thinking cycle shapes all aspects of this project,
creating innovation ecosystems and seeding the next generation of entrepreneurial thinkers who
can push beyond existing boundaries and limits.

o Coupled with its innovation focus, the project provokes all stakeholders to be inquiry-oriented —
to ask questions, identify opportunities, be curious, explore the unknown, experiment, learn from
failures, take the power of learning into their own hands, become co-creators of new knowledge,
and feel empowered to shape their own future. In that process, stakeholders explore the power
of new ways of working with and thinking about learning, complexity, ecosystems, networks, and
futuring.

¢ Through probing the nature and relevance of general capabilities in diverse, complex and dynamic
situations, this project works to bridge school curriculum and real-life professional practice. Here,
industry and community stakeholders come into the classroom to work with teachers and students
on complex problems and opportunities, shaping how they collectively understand and track the
learning of general capabilities such as critical and creative thinking, ethical understanding,
complex problem solving and intercultural understanding in those real life situations. In the
process, they explore future learning pathways and at the same time, begin to address, where to
now?

Using the National Career Education Strategy (NCES) [9] as a guide, the UTS-CEDP project team is
set to collaborate with school sites to contextually frame activities and implement the six NCES
objectives, namely curriculum development and provision that (1) promotes transferable skill
development, (2) meets the needs of all students, (3) establishes partnerships for learning, (4) engages
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community, (5) is informed and involved, and (6) has a strong evidence base. Furthermore, as part of
that process, we intend to partner with the school system, employers/community and families to firstly,
examine how the general capabilities developed at school might transfer, translate and/or transform into
community and life settings and secondly, investigate how and why information from a strong evidence
base might be integrated into school curriculum to meet the needs of all students.

5 DISTILING QUALITY AND MEASURING PROJECT SUCCESS

In the proposed UTS-CEDP project, we outlined a series of anticipated outcomes, coupled with
considering ways in which we might gauge the quality of findings and measure its success.

5.1 Anticipated outcomes

A key project outcome is a sustainable, systemic, future-oriented model for school renewal of career
education that advances the career development knowledge base — by using newly available
technologies and those environments students, teachers, industry-community partners and researchers
generate from them — to build subtly but powerfully different cultural forms for professional learning and
career education. This model grows out of a series of prototyped and piloted initiatives bringing together
industry, communities, schools, VET and universities in an immersive, experiential learning environment
to tackle complex challenges together, and coupled with co-designing and realizing cutting-edge virtual
workspaces and professional learning experiences. In those diverse settings, the skills and capabilities
highly sought by employers and valued by communities are elicited to understand and track how future-
oriented school curriculum bridges our society’s prospective needs, priorities and opportunities.
Furthermore, the project’s transdisciplinary research and development approach constitutes a proof-of-
concept test in itself for career education, and a feasibility study for whether it can yield new insights
into emerging careers and innovative ways of working. Such outcomes are of high value to educational
institutions preparing young people for a lifetime of learning, as well as parents and caregivers, teachers
and principals who support their aspirations.

A second outcome is a set of career education initiatives, together with the case study records of how
they were generated, which also represent an advance of disciplinary knowledge in Education as they
can be used as seeding resources for similar work within the CEDP system, and in other organizations,
and as starting points and/or insights into sustainable career education and career education research
generally. To that end, entrepreneurial and innovation ecosystem thinking shapes all aspects of this
project to seed new ideas and push beyond existing boundaries and limits.

A third outcome incorporates new methodologies and technologies being developed whereby the
project’s design-based research approach itself constitutes a new methodology for career education as
it introduces transdisciplinary approaches, methods and artefacts as research instruments and inquiry
probes for both the project team and all participating stakeholders (including students, teachers, industry
partners, community members, VET teachers, academics, researchers, amongst others). Conceivably,
other already-developed career education environments and resources could be re-purposed for
research and development in potentially fruitful ways. Such modularization is characteristic of
technological contexts; and career education research and development approaches, like the present
project with its co-design of virtual workspace environments and professional learning experiences, may
well represent a significant methodological innovation, influencing the conceptual sophistication and
flexibility of the educational research possible thus far. This approach is technological in its own right as
well: here, these co-designed virtual workspace environments and professional learning experiences
are mediating:

e Teachers’ and career advisors’ learning about industry and community skill needs and valued
capabilities; student learning, development of those capabilities and aspirations, and; effective
career advice support,

e Their learning about professional development and renewal, and

o All researchers’ (students’, teachers’, industry partners’, community members’, and academics’)
learning about the project’s agenda, methodology and resources, coupled with gaining insights
into their shared research questions.

A fourth outcome involves technologies as professional learning environments including professional
learning microcredentials and an open access short course that enable teachers to engage with the
project’s transdisciplinary approaches and generated educational resources — including its methods,
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techniques, frameworks, concepts and findings — and to further explore the implications for career
education. A virtual workplace and/or virtual professional experiences as immersive environments for
teachers’ and career advisors’ professional development may emerge as the scalability of the project
products are explored.

5.2 Gauging quality

As the project team adopts transdisciplinary research methodologies and ethnographic social
approaches, we intend to address how the quality of that qualitative research might be judged. There is
no shortage of writings suggesting alternative ways of gauging quality and outlining strategies for
ensuring trustworthiness of findings. For example, the success of qualitative research could be judged
on criteria of

o Coherence, insight (or consensus) and instrumental utility [42].

¢ Its llluminating effect (“its ability to reveal what had not been noticed”), its generativity (“its ability
to promote new questions”), its incisiveness (“its ability to focus tightly on educationally salient
issues and questions”), and its generalizability (“its relevance to phenomena outside of the
research text”) [43]

e Predictive accuracy, internal coherence, external consistency, unifying power, fertility and
simplicity [44]

¢ Credibility, transferability, dependability, and confirmability [45]

e “.. as giving us knowledge regarding human possibilities ... [and] what human beings might
become in response to our research” (p. 262), thereby suggesting future-oriented interventionist
value [46]

¢ Whether it could generate or develop theory, be empirically grounded and scientifically credible,
produce findings that have utility in other settings and be internally reflexive [47]

All of these rubrics suggest plausible ways of gauging research quality in this project and generating a
strong evidence base to inform policy.

5.3 Measuring success

Typical measurement strategies describe where we are now in relation to career advice provision and
compare that to descriptions of the same at project end points. However, when the project itself is
dedicated to developing new valid, reliable and nuanced ways of measuring skills and understandings
of parents, students and employers, that approach is fraught. Our project’s success therefore might
conceivably be measured and described in different terms. For example, employers are able to articulate
their own needs: not all employers have a future focus, and many are unable to see beyond replication
of current business ideas to a different future that is beckoning (e.g. climate focused, green and
environment friendly, locally producing on demand, reduced commuting). Parents gain understandings
that the notion of work is changing with time, i.e. artificial intelligence, attitudes, communication
technologies, discussions regarding a Universal Basic Income and its effect on all those factors (noting
that the pandemic has hastened this thinking). Students have a voice and are heard in relation to a
school education that values their interests and ideas and provides them time and meaningful
recognition of what they can do, rather than what they cannot do. The CEDP has a clearer sense of
staffing and resourcing schools to support the needs of students and families in relation to building
capacity for making life choices. Of course, new ways of measuring student and teacher skills and
capabilities that perhaps currently do not exist or are not recognized will also need to be addressed and
could subsequently include a prototype system of micro-credentialling that is relevant to both students
and employers, amongst others. Various strategies to take into account these success considerations
are needed: in particular with relation to (1) working closely with teachers, students,
community/employers and families to analyze current curriculum pedagogies and educational designs
for relevance and the skills demands of employers, and (2) designing opportunities for internships and
virtual professional workspaces, in consultation with industry and community stakeholders, that enables
students to experience industry expectations for skill demand.

In all these ways, therefore, we seek to both distil research quality and improve the quality of career
advice.
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6 CONCLUSION

In this paper we have given an overview of the transdisciplinary research and development approach
taken to shape a school-university partnership’s project and address a critical issue facing Australian
society. In the next phase — A fransdisciplinary proof of concept: Feasibility and generativity for career
education — three CEDP schools are to be selected as project sites and a team of students, teachers,
career advisors, community members and researchers constituted at each site with a network
established across them. To meet the first milestone, one outcome to be achieved involves the design
of a series of student-inspired and industry-led challenge projects. A second outcome includes the
principles and practices distilled from a review of best practice careers guidance that provoked and
shaped the co-designed projects, research designs and methodologies in preparation for subsequent
implementation. A third outcome involves early case study records.

However, though this first milestone has been outlined and the principles underpinning the project’s
design and aspirations have been set to guide directions and pathways, when wider stakeholders and
team members are brought into the conversations, other possibilities and agendas will emerge, shape
developments and refine the research design and methodology. Through that transdisciplinary
approach, this first phase of collective research and development involving diverse stakeholders seeks
to generate a first test of the feasibility and generativity of a proof of concept for career education.
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