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INTRODUCTION

A wam of educution rescarchers from the University of Technology, Sydaey.
Austrahin way commmissioned to cary out a study of the Quality Teaching
crous Projecz. The schools” action learmmyg projects aimed at providing
wachers with professional feaming about Aboriginal culmeral knowledge and #is
application for euliurally apprapriate pedagogical practices in the classroom. The
uftimate ebjective of the prefect was improvement i student engagement and
leaming with an cmphasts on (Enghish} literacy and numeraey. The smdy was
thercfore designed to anvestigate: the oxtent to which teachers and thor teaching
practices were inciusive of Aboriginal cultural knowledge and how this changed as
a result of the profect: the impact theose inclusive practices had om teacher and
student jearming, and in particular on how they enhance leaming for Abonginal
students: and the cffectiveness of collaboration with lagal Aboriginal communitics
in tezching and learsing practices tn improviag fcaming outcornes for students.,

METHODOLOGY

The rexcarch team used a mixned method approach. Quantitative data was collected
w the form of & pre and post Aboriginal culturel edecation survey gathering data
from teachers it ail projeet schools (see sample survey in the Appendix). Sources
of qualitative datn included 2 literature review and in seven schools, field visits,
neetings. interviews and focus group discussions,

QUANTITATIVE METHODS
Swrvey Data Colfeciion

A survey instrament doveloped specifically for the project was adiministered twice.
ance in t the beginning of the project and again a year later, to schoal staftin each of
the 20 participating schooks. The purpose of swrvey was two-fold, Firse, the survey
acted as 4 map for resources (o assist wachers, in their roles and responsibilitics as
cducaters. to strengthen cubieral inclusiveness for Aborigine] students in their schoal.
The questions in the survey exploned responses to the conditions in schools that, from
the research. best supporied leaming envitonments for Abostginal students and
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partnerships with thelr parcnisfcare givers and community, Second. the survey
provided 2 tool to gather pre and post views about the cxtent to which Aboriginal
eulriral education had beeome a feature of the school. Participation in the survey was
voluniary. All tcaching and administrative staff at cach participating school was
invited to complete the survey. In the first year a total of 274 participants completed
the survey. A wear laler, the number completing the survey increased te 429
participants,

AN QVERVIEW OF SURVEY FINDINGS

The findings from administering the survey twice in cach schoot were analysed
and compared in terms of the following key arcas:

professional learning;

teaching practices:

culture of expectations:

including Abariginal cultural knowledge:
assessing student learning:

eagagement with the Aboriginal community; and
involvement with Aboriginal parenlsicare givers.

Professional Learning

In considering the impact of a project in New South Wales schools, it is
important to note that the first Aboriginal education pelicy in Now South Wales
gavernment schools was published in 1982, followed by 2 comprchensive
sceand pohicy in 1996 that for the first time introduced a five yeer plan for
tcacher professional development on Aboriginal issucs. This was followed by 2
majar Teview of Aboriginal education in New South Wales commissiencd in
2004 which resulted in an updated Aboriginal Education and Training Policy in
2008 (Dcpartment of Education and Training 2008). This means that while
teachers may have been involved in professtonal fearning, wnil the project
started in 2006 there had been no other major cross reglonal teacher training
initiative in Aboriginal cducation in New South Wales government schools
since the end of 2001, The servey data showed that the funding provided by the
praject had made a significant impact on staff at the scheols involved in the
project. A high proporiion of respondents. 78% in 2007 increasing to §87% in
2008, said that they had participated i professional learning about Abariginal
cducation. The responscs showed that there had been 2 significant increase in
targeted professional learning on Aborigmat education between the first and the
sccond surveys.

Most reporied that their experience was quite recent, taking place over the past
owo years Tor 76% in 2007 and 84% m 2068, Professional learning had oceurred at
least once a year over the fast two years for most of the respondonts (68% and
69%). Given that universities have only recently started 1o include Aberiginal
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Studics as 2 mandatory part of their teacher education programs, the survey data
showed that enly a proportion (36% in 2007 and 38% in 2008) reported having any
formal university or coltene baged training in Aboriginal education.

Literacy and Numeracy Training

Owver recent vears a major effort has been made by the New South Wales
Department of Education and Training 1o provide fiteracy training for teachers
across K-12 vears in New South Wales government schools. The Srare Lireracy
Plan dentificd Literacy on Trock as a key professional learning course for
teachers, and it was being delivered across regionally targeted schools in 2007 and
2008 {Tasik. 2007). When asked 2bout their involvement in iitcracy and numeracy
training over the previous twvo years, less than half {47%) had takes part in 2007,
with a higher proportion (36%) having nndenaken literacy traiming in 2008. The
data on numeracy training over the previous two years showed that only 41%
underiook any training in 2007, and the proportion dropped to 36% i 2008, In
terms of the impact of Literacy training on teaching practice there was a noticeable
merease n the proportion who said it had made a significant impact, rsing from
28% i 2007 o 43% in 2008, The proportion indicating that their mumeracy
training over the fast two years had a significant impact on their teaching practice
also increased. from 22% in 2007 to 34% in 2008, This was also reflected in 2
noticeable drop in those whe felt the training had made cither 2 “slight” or “no™
impact on their icaching practice, from 26% o 14% for literacy and from 44% (o
9% for numerscy traning,

Teaching Praciices

In relution to Aboriginal cducation. teachers did feel they needed to improve
their weaching practices, and the survey data showed that the project assisted
wachers to adjust their teaching strategies to better meet the needs of their
stadents. Almaost afl the respandents in both surveys (93% in 2007 and 93% in
2008 Feit that there were arcas of their teaching practice in Aboriginal education
that needed ke be improved. However ne follow up question wag asked in order
to expiare which particular aspects of their practice were of major concern,
When asked specifically about ow often they adjusted their teaching strategics
1o hetter meet the needs of Abortginal students. the proportion who said they did
0 “freguenthy” nerensed from 37% in 2007 to 30% in 2008, The proportion
who said they did so “occastonaily”™ had decrcased from 48% to 42%, leaving
only a smalt praportion. 17% in 2007 and 8% in 2008, who “rarcly” or “never™
adjusted their teaching practices. The impact on teaching practices of teacher
cngagement with their local Aboriginal community was asscssed as “substantial”
by 27% in 2007, increasing to 36% of respondents in 2008, On the ether hand
there was a similar proportion. 27% in 2007 dropping to 14% in 2008, who said
the engagement had “very littke™ o “no” impact at ull on their teaching.
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Significanily, about half, 47% in 2007 and 50% in 2008, said that cngagement
impacted enly “somewhat™ on their teaching.

When asked about the resources teachers used to inform their own understanding
of Aberiginal cducation 2 majority reported that they used:

resource guides about Aboriginal education (645 in 2007 and 60% in 2088);
information from their local Aboriginal community (62% and 72%);
Aboriginat education palicy documents (61% and 68%);

relevant reports and reviews (37% and 50%) and

information from specific Stages or Years (53% and 579%4).

The loast used rosources wore those obtained through Intemet access {42% and
48%3. The kinds of rescurces teachers said they used “usually™ ang “alwavs™ o
inforim the teaching of Aboriginal cultural knowledge were generally traditional text
based and media forms. They ranged from curriculuim resources materials {33% m
2007 and 56% in 2008) and textbooks about Aboriginal culture {31% and 30%) to
audiovisual resources (27% and 37%4) and journals and magazines (27% and 17%).
Also used were Aboriginal guest speakers, which increased from 19% in 2007 (o
32% in 2008, as did compwier assisted programs incorporating Aboriginal cutture,
which increased from [3% tn 2007 to 21% m 2008, Although field rips to foeal
Abariginal communitics were the Ieast used kind of resaurces, the proportion saving
they *usually™ and “always™ used a ficld trip. grew from 9% in 2007 ta 3% in 2008,

Cuiture of Expeciations

Given that developing a culture of high expectations for students has been
recognised as an important factor in improving Aboriginal scheol student
outcomes (Sarra 2003; Rowe 2003), a significant proportion, 41% in 2007
increasing to 49% in 2008, said that their schoo! “substantially”™ had 2 cultare of
high expectations for the achicvement of Aboriginal chiidren. This meant that andy
a small proportion (11% and 6%} said that the schoof had “very liitie™ or “not at
all” this kind of culture of high cxpectations, while 49% and 43% rated the culture
of expectations as “sernewhat™.

Including Ahoviginal Cultiral Knowledge

Another important arca was the inclusion of Aboriginel cultural knowiedge in
icaching. A majority of respondents, 36% in 2007 and 59% in 2008, seid that ther
teaching strategies were “somewhat™ nclusive of Aberiginal cultural knowledge.
The proportion who said their practices were “substantially™ inclusive increased
from 8% to 27%. This was accompanicd by & drop in the proportion from 27% to
15% who said they did “very little” to be inclusive of Aberiginal culrural
knowledge, or answered “not at all” to this questian.

Including the discussion of conteraporary Aboriginal issucs in class was not a
feature of most classroom teaching. When asked about it only a small proportion.
13% in 2007 and 16% in 2008, said they did so “often”™ On the other hand there
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was & hoticeable increase in those who said they did so “occasionally™ increasing
from 33% o 30%. And there was z drop in the proportion who szid they did so
“rarely™ or “never™, falling from 31% w© 35%.

When asked about whe was responsible for Aboriginal culreral knowledge
being shared at the schools. most sengly agreed that it was a whele school
responsibility, with 53% in 2007 and 61% in 2008, Others key plavers were
identificd, and ranked in descending order, Thirty pereent (2007} rising 0 33% i
2008 cansidered that the local Abonginel community were tespansible
Significantly. oaly a small proportion, 14% m 2007 and 13% in 2008, believed that
the teacher was responsible for sharing Aboriginal cuitural knowledge. At the same
time Aboriginai staff in the school was also not scen as having responsibility, with
anfy 9% and 13% agrecing that Aboriginal staff had a key responsibility.

Assessing Swdent Learning

Another agpeet of weachers’ classroom practices surveyed was how their students’
urderstanding of Aboriginal eultural knowledge was assessed. Generally there was
litthe change in teacher asscssment methods over the twe surveys. The most
frequently used methads were through:

« artwork (76% in both 2007 and 2008):
» stary telling (68% and 67%): and
« oral assessments (63% and 66%).

Crher metheds mentioned were ancedotal records (55% and 62%): presentations
{31% and 36%): music andror dance (31% and 52%) and extended open response
items (43% and 49%). Notable among the least freguently used mcthods were
written assigments (37% and 41%%) and objective tests (23% and 33%). The usc of
both of these forms of assessment had increased noticeably over the survey period.
se statistics arc reported withowt qualified comment as to the effectiveness of

P smeht items in tenms of student learning because the effectiveness of
ient was mutside the scope of this evaluation,

Engaging with the Aboriginal Community

Twao aspeets of schools and their staff being able to cagage more effectively with
the focal Aboriginal community were having a cuiture of respect for Aboriginal
families 2nd being able to understand the cducational issucs facing a school's
cducational community. Most respondents. 62% in 2407 increasing to 67% in 2008.
felt there was a culture of respeet for Aboriginal families at the schoal, with only a
very small number. 4% and 3% saying their school had “very littde™ respect.

Most feit that they understood Hhe cducational issues facing their school's
edycational community “somewhat™. with 54% in 2007 and 56% in 2008, Notably
an increased proportion, rising from 24% in 2007 1o 31% in 2008, said that they
“substantialiy” understoed the issues, with a noticeable drop in the proportion
from 23% g 1 3%, who said they understead the issues “very little™ or “not at af
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A very high proportion of respondents. 84% in 2007 increasing o 92%, in 2008,
said that their professionat leamning zetivities did invalve cngapement with
Aboriginal people. However. it appeared that despite having this high tevel of
engagement in and focus for professional devclopment. this did not nccessartly
transtate into further ongoing invoelvement with the local Aboriginal community. I
engagement 15 scen as more than just making contact durmg their professional
development — and is scen in terms of discussions and cxchange of information
about cducation — an important survey finding was that the propertion who
reporicd “occasionally” cngaging with the local Aboriginal community to discuss
their views about cdueation incrcascd from 24% in 2007 to 34% in 2008. The
praportion who “never or rarcly™ engaged in community discussion fell shightly
from 69% and 56%. There was a quite small proportion, 8% in 2007, increasing to
[0% in 29008, who did engage in community discussion “frequently™. This small
gain points to the fact that despite the project, 2 majority of respondents contmucd
to be uninvelved in any discussions or exchanges with the local Aboriginal
community on education issues.

Invelvement with Aboriginal Parents

Anather aspect of engagement with the Aboriginal community was involvement with
Aborigina} parcnts. The anly question that cxplored this telationship asked about
having the opportunity to discuss contemporary Aboriginal issucs with Aboriginal
parents. The proportion doing so “frequenily™, although quite small. increased from 8%
n 2007 o 12% in 2008. AL the same time there was a drop in the sizeable majority
who reported that they “never ar rarcly’ had the opportunity lo discuss contemporary
Aboriginal issucs with Aboriginal parents. falling from 69% i 2007 to 57% in 2008,
And the proporiion doing so “occasionally” alse dropped from 43% ta 32%.

Overall, the survey findings illustrated that the project had made a significant
difference in the level of professional learning in Aboriginal education, invalving a
hizh proportion of school staff and assisting a proportion of tcachers to substantially
adjust their teaching practices o better mect the needs of their students. At the same
time, teachers indicated that their increascd involvement in professionat leaming in
lizeracy and nurneracy had also made a significant impact on their teaching practices.

The survey findings indicated that teachers’ participation i professional
lcarning that focused explicitly on integrating Aboriginal cultural knowledge and
histories in the cermiculum inereased their confidence 1o do so while also raising,
expectations for their Aboriginal students™ achievement in literacy and numceracy.
The findings also peint (o the growth in school cultures that were inclusive of
Aboriginal cultural knowledge signifying respect for end understanding about
Aboriginal families, their cducational issucs and local historics. There was a
reported inercase in the proportion of teachers who sought and made contact with
Aboriginal community members with the purpose of raising their knowledue and
understanding of lecal Aberiginal practices, cultures and traditions.
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QUALITATIVE DATA COLLECTION

Members of the rescarch team visited cach of the seven schools, with the first visits
commienginy in 2007, Schools were sclected from the schools that took part over
Phase Cne and Phase Two of the project. In Phase One, commencing in 2006, a
o1l of eleven sehools were fnvolved and in Phase Twe swarting in 2008 a further
nine schoois were added. making a totad of twenty sehools. Research data were
gathered from school visits to seven sites where the rescarch team attended schoal
planaing mectings and conducted interviews and focus groups with a range of
school participants. This data callection was supplemented by a series of
telcconferences and email comrespondence.

Sample Group
The participants wn these processes included:

+ cachers from cach school’s action leanung team:

clagsroom Aboriginal Education Officers (AEOsY

the school principal or deputy principal;

+ cach school’s academic partner or cuitural mentor:

members of the focal Aboriginal communities: and

tocal Abariginai Eiders'mentors who were specifically involved with the school.

.

Dea Sources

Members of cach rescarch team were able to view and reflect on data about
relevant aspecis of teaching and professional fearning: needs analyses: indicative
records; attendance and participation in project events by schooi stafl, students,
parents and focal communities: and celcbrations of successes and the cahancement
of professionat fcaming. They were also able to attend a Quality Tcaching
Indizenons Project conference it mid 2007 w0 listen to key prescntations and
discussions about the project. Members of the team presenied preliminery findings
and observed presentations by scheol teams at the 2008 conference. alse attending
informal mectings with schoal representatives.

Teacher reflections A number of teachers recovded their reflections m project
joumals and these were collected and anulvsed at a number of the school siics.
Teacher refiections coliccled by the Department’s Senior Quality Teaching
Indtgenous Project Officer, the Manager of the Quality Teaching Indigenous
Praject activity, were also made available ta the rescarch tcam.

Amneal progress reports All Quality Teaching Indigenous Project schools were
required o prepare an annual Progress Report for the Department. These reparts
were initinlly prepared m a texl based format, however a review of the reporting
i lod to the Manager of the Quality Teaching Indigenous Project activity
providing schools with the opportunity to present their 2008 report during schoot
s. This cnabled team members to facus on different aspects of their work with
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students and e use sciccted zudio visurl and other material to liustrate clements
including their approach to programming and student achicvements, Presentations
were video recorded and the videe reports by schoeds were made available to the
rescarch team for their analysis.

DISCUSSION ON ACTION LEARNING
Whar Did the Schooi-based Action Learning Teams Look Like?

In cach of the 20 schoels involved in the project a small team was formed
comprising tcachers (usually 6-8 tcachers), Aboriginal Education Officers. an
academic partner and community members. Over the period of the project the
action leaming teamns engaged in cycles of planning, acting, observing, deserbing,
recording, discussing. reflecting. cvaluating and celebrating together.

. Teams of teachers

A small group of collcagres with a shared responsibility for fcarning, formed an
action learning team o 1ake effective action to address a real workplace learning
and teaching challenge related 1o integrating Aboviginel cultural knowledye into
reachmy and leaming

Project-based leaming

Their action learnmg project addressed leaming and teaching chatlenges that
had specific curmicutum and syllabus cutcomes and addressed the priorities in
the school’s plan for Aboriginal education,

v

3. Paruicipant dircction
Members in the action learning team decided on the arca of inquiry that
nformed their professional learning plans. They decided on the geals, sct the
pace, chosc the aclivitics, evaluated the success of the project and made
decisions about future actions.

4. Cycles of inguiry

Action lcaming invelved the teachers in cycles of planning, implementing,
sharing and describing the effects of their professional leaming on classroom
practice. They reflecied on and cvalvated the action and the process. What
teachers and team members learned in each step of the process informed
decisions and actions in subsequent steps and phases of the acton learning
cycles over the four years of the project.
. Cycles of reflection

Reflection on current classroom and assessmenl praglices was a vital clement of the
action Jeaming cycle. Action learning tearms met frequently to discuss and reflect
upon their current progress and their future directions for professional feaming.
Discussions with colleagues were encouraged 0 be honest. thoughtful and detailed
persanal reflections about their own leaming and their students’ progress,

w
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Learning Partnerships

Each schooi-based action lcaming team included an academic pariner wha both
supported the team by hringing an externai “academic™ perspective and took an
active role as 2 member of the cam in the action leerning processes. Academic
partners brought specific curmcnlum, culmral and or rescarch perspectives that
added to the richness of the teams but was not superior in terms of the dynamics of
how the professional fearning was structured. practiced and refined over the eveles
af aetion leaming

Action e teams Worg encouraged to use a variety of tools for making
Judgements about the effectiveness and impact of their professional learning on
student learning and eaching practice through observing, describing. recording,
discussing and reflecting taals, using:

observation and reflection guides

waching logsfioumals

abservation checklists, coding sheets, surveys and individual and focus group
intervicws

smdent work and assessment tasks

students” fecdback through discussions, leaming and teaching charts, surveys,
and individual and focus group interviews

phatos and videe- and audio-tapes of teaching practice

records of classroom discourse

vecards of tearn meeting discussions, including photos and videe- and audio-
tapes.

he use of a varicty of tooks chebled teachers to examine their eaching practice
and quality of instmction from multiple perspectives including, their own. their
teaching partner, other action learning team members, their acaderic partner and
their studerss, Evidence collected from both internal sources and an cxiernal
evakiation af the projest found that adopting 2 colleborative zction leaming
appraach was cffective i deepening teachers’ understanding of Aboriginal culture
and histary and was crabled by their contact with local Aberiginal communitics.
Not surprisingly. the cxfent ta which the 20 school praject teams achieved their
woals varied across sites as conlextual factors played out over the four years of
participation. Below is a summary of the findings that highlight the where and hew
the praject made a difference to teacher, student and comumumity fearning,

PROFESSIONAL LEARNING
Project Teams

The membership and size of the project teams varied from schoel to school. The
most effective teams had 2 varicty of active stakcholders including members of
the exceutive, feaching stuff, Aboriginal parents and community representatives
conneeted with key local agencies owtside of the school, including Jocal and state
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government bodics and ans contres. In aptimal circumstances this brought
the community logether and engendered a greater 2wareness of Aboriginal culure
within that community.

Yalue of Collaborarion

The importance of professional collaboration in the introduction of any new
program in schools was highlighted agzin and agamn m the {indings. The value
of collaboration, the cnabling of & mentering process for new teachers and the
creation of a forum for professional conversations werc all seen as Key aspects
of the preject. Within the professionzl conversations which occurred. the
oppartunity to cxpand professionai awarencss and to combince theory and
practice through action leamning and the pedsgogical practices in the Quality
Teaching model were highly valued. Time to reflect on practice was ajse
appreciated. Teachers valued the opportunity and time to discuss and reflect on
their teaching practice.

As a2 resull, teachers noted a scnsc of renewal and revitahisation of thewr
teaching practices across a number of key arcas. including the adoption of new
teaching strategies, cngaging in some very mnovative student bascd projects
involving digital media, and making stronger connections with local Aborigina}
communitics. A large proporiion of teachers noted that after they adjusted their
icaching to betier meet the needs of Aboriginal students, there had been a
corresponding increase in student engagement. Further they noted an increase in
the promotion of a cultere of high expectations for Aboriginal students.

Attitudinal Change

Almeost all tcachers {over 96%} felt that there were arcas of their practice in
Aboriginal cducation that nceded improvement, The findings iHustrated thai
improvements had occurred over the life of the projeet. There was evidence of
notable attitudinal change among many of the parGicipants in the schools and an
indication that for some participants the changes were transformational.

Teachers were mare witling to engage in adopting creative practices as a result
of the project. This was particulerly so in the use of digital media and interactive
technology. For many leachers, the ability to combine an increased awarencss of
Indigenous culttural knowledge with new digital media was very invigorating, This
improvement in their level of skill with digital media cnabled them w extend their
repertoire of strategics and new knowledge to other subjects.

Leaderskip
Among the schools where the most significant positive changes occurred. the
praject teams were gencraily marked by a high level of commiument by the lcam

leader and what the literatire describes 2s a distributive or facilitative leadership.
This cnabled tcam members te feel cncouraged and supported to make decisions

42



A STUDY OF ACTION LEARNING AND ABORIGINAL CULTURAL EDUCATION

and to follow them through, resulting in the wam accepting responsibiliny for
progressing the project.

Academie Parters

The support of academic partners did make 2 positive contrtbution io the project
and o the professional development of wachers, Relationships worked optimally
where the comclation between the expertise of @ partaer and the dizection of the
project was high.

The Project Manager

There was agreement by schoo! stakeholders that the New Sowth Wales
Department of Education and TFraining Project Manager in the Quality Teaching
Indigenous Project played a key role in setting up cach schaol project. providing
teams with an orientation program, monitoring their progress, and helping to
address issues as the projects ovelved. As well as resaurcing and supporting project
teans, her responsiveness and ability (o render practical assistance was exemplary.
Regular site visits were made to al) schools and additional visits were made to
thase schools secking clarification and support i devising their own solutions to
issucs which had arisen in developing or implementing action leaming plans. The
Praject Manager provided school teams with an outline of alternative non text
reporting methods. This resulted in incressingly dwnamic and  authentic
presentations by school teams that incorporated data as well as visuai and personal
storics of cultural change. Examples of teacher and student work were showcased
more offeetively i these presentations than in previous written reperts. The
presenlations wore also videotaped as a record of the school's progress. The
expertise and skifis of the Project Manager, together with her cnergy and
commitment to the Quality Teaching Indigenous Project, were  widely
acknowledyed as key elements in ensuring its success.

ABORIGINAL CULTURAL KNOWLEDGE

Maost teachers agreed that (he inclusion of Aboriginal cuhural knowledge(s) nto
the curniculum was a whale schoo! responsibility, rather then that of the individual
teacker. The role of the Jocal Aberiginal community was also considered to be
importent, While thore was initial confusion and discussion as to what constituted
Aberiginal culturai knowledge, during the project teachers did gain a grester
understanding of Abariginal cultural knowledge and improved their capacity to
embed this knowledge into their teaching practices in particular subject arcas.

o addition. the interpreiation of what constituted  Aboriginal  cultural
knowledge(s). protocols and waditions and who had access to that knowledge,
varicd among the school communities. Negotiating the parameters of these
discussions sometimes required additional time and resources for the school
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community to understand the nature of their local context, its history and the
culural sensitivities, which applied to aftow the differing voices 1o be heard.

School Teams Focus

Ameng the projects that schoo! tcams focused on were: a creative arts project that
imked the school with the local art centre: @ commemorative bush parden that
expanded the students understanding of bush foods and sustainable cavironmental
practices: murals and local history projeets that expanded local research and library
resowrees and digital technology projects thet helped students vse technofogy to write
or document their own life storics or those of their home commumitics and famiiics.

Lacal Aboriginal Resources

Cne important issuc that emerged in several communitics was the availability of
local Aboriginal resources, both in termms of primary and sccondary source
malcrials, ta cnhance teaching practices. Different communities reperted different
tevels of access and availability to local expertise and tocal historica) sources and
materials. Clten this was a function of both the Jocal historics and the contexts in
which the schools were sitnated.

Communizy Engagement

It 13 wmportant to acknowledge that the nature of cach of the local Aberiginal
communitics connected to a schoal varied considerably in their size, conrections ©
the school and in Hs capacity 10 be engaged in making connections with school
staif and students to share Jocal culmral knowledgels). It can be said that on the
whole, the project did crable schools to improve their engagement with their local
Aboriginal community, including Lo a jesser extent with pavents.

Ahariginal Parents

Some schools noted that their links with Aboriginal parents and the participation of
Aboriginal parents in the school had improved. In one schoo! the project was the
impetus 10 start up 2 reguliar Abariginal community newslctier to inform parcnis
about their children's leamning. Highlighted examples of increased commanity
engagement included the raising for the first time of an Aboriginal flag at one
school, setting up a Koori room as & teaching and Ilearning environment that was
also a welcoming space for the community and starting up an Aboriginal dance
group. In onc school the process of creating a large canvas antwork through a
creative adts project was a successful way of involving a number of members of the
local Abariginal community with the project.

44



A STUDY OF ACTION LEARNING AND ABORIGINAL CULTURAL EDUCATION
Respect for Aboriginal Seaff’

A notubic change abserved among teaching staff was their new found respect for
the Aboriginal suaff {including support staff and teachers) at their school. A
growing awareness of the eulivral knowiedge that they brought to the project and
the help they provided in cstablishing or improving connections to students.
parents and carers and the jocal Aboriginal community wags observed. It was also
noted that Aboriginal siaff, as well as other teachers, were always under 2 time
pressure @nd ofien had many vedes te play within a school. This needed ta be taken
it account when plasning consultations with Aboriginal communitics,

Project Sustainahificy

While this projeet faced several challenges in achieving its outcom
congern that emerged was the need to epsure the projects sustainability within the
schools. Clearly, ongoing funding was one way to ensure ils continuation. Teachers
noted that the New South Wales Depariment of Education and Trziniag’s now
policies on Ahoriginal education and training provided support for new initiatives.
The need was identified for susteined funding of the development of local resources
it schools with the assistanes of Aborigingl communities. In summary. the projeet
demanstrated  the benefite of 2 project that allowed teachers o engage in
professional leaming over a period of Gme. fi demonstrated the importance of:

. 2 major

« providing adequate resources for teachers 1o be able to meet with colleagues and
10 consult with Jocal stakeholders

planning and designing innovative curricuium sirategies to meet student needs;
engaging in the proeass of spplying these new ideas: and

reflectimg on their effectiveness as pedagogical stretegics within the New South
Wales Quality Teaching model.

CONCLUSION

The key objective of thic projeet in the 20 schools was (o decpen tcachers
understanding and inclusivencss in thewr teaching of focal Aboriginal cultural
knowledye. Anab of the data indicated that there was an crease in teacheny”
witlingness to engage with local Aboriginal people and their communitics and to
wansfer information from (he local Aberiginal community, Aboriginal cducation
policy documents, reports and reviews into their teaching practices. Teachers’
decpened understanding traditional and contemperary Aboriginal culture was a key
factor in wrcater inclusivity of appropriate resources and ratsed expectations for
Aboriging! students”™ achicvement. This shift was reflecicd in a stgnificant
propartion of teachers confirming that their school new had 2 culture of high
expectations for Aberiginal students™ Hteracy and numeracy achievement.
Developing deep respect for Aboriginal cultures was auributed to engaging tocal
Aborigingl communities in teachers’ formal professional lcaming. This in tum sent
stromy messages to local communitics that Abeniginal people were not only
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welcome to the school but also had a critical Tole in the education of their children.
Adoptmg an action Jeaming change madel provided purpese and stucture for
teachers 1@ find out who was their local community, and gain 2 better understanding
of their values and knowiedge that were considerad to be critical for Aboriginal and
non-Abonginal children’s learning. New ways of learning about and understanding,
of Aboriginal systems of kinship, cultures and protocels altered teachers” values and
developed reciprocal respect. These outcomes identificd from the data are further
explored through the detatled school studics in the chapters that follow.
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