NINA BURRIDGE AND CHRISTINE EVANS

MAGENTA SECONDARY SCHOOL

CONTEXT

Magenta Sccondary school is focated on the novthem shore of Syducy with
predominantly Anglo-European ncighbourhoods in comparison to other Sydncy
regions (ABS 2606} A small, but significant, number of Aboriginal students are
enratied at the school, Some students are drawn from the local arca with others
comung from nmal and regional New South Wales, Aboriginal students attend the
schoot for various periods of time, ranging from less (han 2 termt to several years,

While attending the school the majority of Aboriginal students lived in a nearby
hoste] with Aboriginal “house parents” whe ovensee the operations of the hostel,
mainzain contact with the high school and its activitics and communicate with the
studenis” parents or carers in their home commurity, A smaller percentage of
Aboriginal students at the schoe! are from familics that are wel established locally.
Throughout the project the school mamtained their established connections with the
hostet staft and scveral focal Aboriginal community members inchuding some who
worked in other educational instinstions such as the Technical and Further Education
College (TAFE). The TAFEs Aboriginal Leaming Centre provided a space for the
local Abariginef community to gather. hold mectings and events. The Abonginal
Leaming Centre houses a permancat Aboriginal cultural objects colicction and host
cxhibitions of artworks. The Aboriginal studeats were fiequently involved in
teaching/leamning activitics at the Aboriginal Learning Centre.

EMPLEM

ATION

The action icaming team al Magenta School initinHy comprised several non-
Aboriginal teachers {one of whom was responsible for the management of the
praject). one librarian, an Aboriginal Education Officer and an Abaorizinal
community partner endorsed by the lfocal Aboriginal Education Consultative
Group, The depury principal was also very supportive and invelved in the carliest
unfolding of the action learning project, Over time, for 2 range of reasons. this
membership experienced change s did school management.

Magenta Sceendary Scheel mtiafly commenced the action leaming project
aclivities colluboratively with two nearby primary schools with 2 shared zcademic
mentar, The three schools had in common the fact that the majority of Aboriginat
students resided for short or longer periods in hostels or altemate accommadation
away from their commusitics of origin.

In the initial phase of the project. the Aberiginal academic partner/mcntor.
whese expertise was in lhe arca of Aboriginal English and literacy, worked with all
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three schools. The three scheols developed teaching and lcarning activitics with the
overarching title of Narrative fdentity and Ploce. By the ond of the first year.
the project strands across the three schools became mercasingly differentiated and
the projects evolved separately in cach of the schools, Mid way through the
project, the role of academic and student mentor at Magenta school was given to a
local Aborigmal cducator and community member with exlensive teaching
experience. This provided teachers with the added advantage of having casy access
to a person with sound knowledge of the local arca.

Phase |

The first phase of the project involved cross-schooi collaboration with a number of
the Magenta Secondary School Aboriginal smdents anderaking work experience
placements at one partner primery schoet to enhance their leadership, self-esteem
and qualification enablmyg further education pathways i carly childheod edueation,
Representatives of a local Aboriginal education organisation obsenwd the progress
of those students noting that they became *so much more confident’. Creative ans
initiatives were instigated in the initial phase with those Magenta Schoel students
tesiding at the hostel. These included student “rap” performance and art-making.
This aspect culminaied in an cxhibition of student works for their school and
broader community.

Figure 5. Example of a Magenta Secondary School sudont s avnvork depicting ber
strength, in her journey from communily to community.

Phase 2

As noted above, during the second phase of the project. the twao primary schools
and the sccondary school scparated their project aclivitics into three mdependent
projects. One suggesied reason for this was the incompatible demands of primary
and secondary school organisational requirements, such as steff release patlems
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and curdeulum structures. The differing spproaches within the broader project
were alse considercd to be a contributing factor.

While all preject teams were provided with project directions and resources.
Magenta School identified some initial difficulties in cstablishing the direction of
the project and what was required under the NSW Board of Studics syliabus
reguirements. One participant said it did need & stronger framewark to begin
with — beeause 1t was a little bit like self-discovery leaming — and we went off inte
directions that the project officers didn’t perceive as important™. After the tcam’s
mitial uncerisinty. the Depariment’s project manager provided prompl, on-site
suppart and the praject leam gained confidence to take 2 new divection.

In the first two phases of the project. the focus had been to apply the principles
of action lcaming and Quality Teaching with two key questions i mind:

* What do tcachers need ta know to improve Aboriginal students” cducational
eutcomes?

« How might the inclusion of cultural knowledge improve Aboriginal students”
cducational gutcomes?

Phase 3

In phase three of the project the schoot focused on the second question, though the
two can be scen to be interrelated. The focus shifted to developing the students’
seif-identity through research into family histories and personal narvatives wsh
Informztion and Communication Technologics. Students” personal stones became

c-narmatives incorporsting fir Design. Photashop, Mearvin and other programs to
build interactive stories of their Country and family. Students’ cultural heritage and
fmowledze were captured in their portfolios, reflected in their personal lcaming
plans and engendered diagtogue with family and community members at home. In
wrms of students™ extra curmicula activity, a small group of Aboriginal students
were inilinily imvolved in the production of a school magazine. One studens
sustained that involverent. Her experience is reperted 1o have been very positive
and she is able W new mentor others.

The employment of 4 Jocal Aboriginal community member as & casual teacher
at the school impacted ﬂl\ombly on the develapment of the project. She fulfilled
imporiant roles as “Aunty’ and teacher (o the cohert of female Aboriginat
secondary stadents at the school. Her education guatifications and Aboriginat
ewltaral knowledge were welcomed, as was her professional contribution to the
project team and other teachers at the high school. She was able to engage students
in identifying a range of refovant teaching and leaming activitics that intcgraied
Aborigmal etttural knowledge, These activities were developmenlaily apprapriate
._nd gender sensitive, incarporating sylfabus requirements. A number of her own
iversity stadents, some of whom are successful in a range of fickds including
nous Hicrary arts and kow. provided positive mentoring and motivation o the
schook's Abonginal students,
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The Aberiginal teacher and community member assumed the role of academic
partner to the project team, In this new capacity many positive changes occurred
through increased opportuaitics to work with both Aboriginal and non-Aberiginal
studenss and teachers to raise awarencess of Aboriginal culturcs and histories in the
school.

With an experienced Aboriginal teacher and librarian on stafT. the action leaming
tcam was ablc fo concentratc on cmbedding Aboriginal perspectives into Key
Lcaming Areas such as Technology and Applicd Studies and Human Secicty and Its
Envitonment in the junior secondary curriculum. A Year 8§ Technology Unit was
hased on the conlemporary batik works produced by women from the Ernabelia
community where the Technology and Applicd Swudics teacher had previausiy
worked. The unit, which included an interactive while board presentation linked with
worksheets for students 1© complete, was designed so that all teachers could use 1.
This approach was uscd across the school. It was described as being based on the
need to “build in™ tasks so that all teachers could feel comiortable in using them even
if they had limited knowledge of Aberiginal cultures. Units of work foregrounding
Aboriginal culural knowledge wese introduced into Scicnce (Year 8), Geography
{Yoar 9}, English (Years 7 and 8), Creative Arts (Year §) and Languages (Year 8),
By the close of the project, the take-up rate of subject areas incorporaling Ahoriginal
perspectives had oxpanded and tcachers across Key Leaming Arcas were
approaching the Abotiginal teacher ta collaborate on curricelum change.

IMPACT

The implementation of the project at Magenta cnhanced teacher proftssional
lcarning in a number of ways and confributed to 2 more school based focus on
Abariginal culiural knowledge.

Participation in Professional Development

A survey of leachers {sce Appendix) indicated that staff participation in
professional development on Aboriginal cducation grew from 60% to 75% over a
twehve-meonth peried, There was am increase i the extent to which staff
engagement with the Abariginal community was impacting on their teaching.
Among staff who felt it had made a *substantial” impact, the proportion increascd
from 6% to 15%.

As a result of these activities, there was an increase in staff who had adjusted
their teaching strategies for their Aboriginal students and included Abariginal
cultural knowledge into their teaching and were more inclined to sccess the
resources of the local Aboriginal comsmunity. Those doing so “occasionally” rose
from 35% to 56%. The proportion that said their teaching practices were
*substantially” inclusive of Aboriginal euttural knowledge rose from 1% to 17%.
The resources accessed from the local Aberiginal community also increased from
30% to 44% in the 12 months period.
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Teacher Insighls

in mind the different levels of expertence and confidence in working with
ginal communities, the project did develop the teachers™ understanding of the
Quality Teaching model. It appeared that cmbedding Aboriginal cultural
knowledyge within specific Key Leaming Areas through the Quality Teaching
clements had reassured teachers that Aboriginel cultural knowledye could form
part of the mainstreamn carnculum. The project team leader explained how:

including Aboriginal cultural knowledge fulfils many of the dimensions of
Quality Teaching ~ and this facl is very reassuring to teachers whe are
hesitant about focusing on Aboriginal cultural knowledge and understanding
its place in the mainstream curricuda,

Another example of one teacher’s experience of change In practice s described
below:

Armongst the many mistzkes {"ve made is 1 used to write a felter to the girls’
parents. ..It didn't occur to me that they would open the letter with the
leterhead and an envelope and immediately assume that it was bad news so
they didat read . So. we've been foantically gewing letters of
cammendation home and two grandmas have tung, well they've ning the
hoste] manager, to say that they are so happy to sce these non-threatening
framments}].,

The opportunitics created by the regular presence of an Aboriginal teacher,
unattached to o specific Key Learning Area, supperted a range of positive
outcomes. While the development of Aboeriginal perspectives acrogs the custienium
at this schaol site had been an aspiration of the project tcam manager for several
vears, and had been promated as desirous to whale school audiences over time,
only a few teachers prior to the project had developed these understandings.

“Fhe wachers whe included Aboriginal perspectives in their Key Leaming Arcas
noted that their facus on contemporary issucs — even simple things like the need to
acknowledae Country ~ helped all students to become more confident with
Aboriginal cultures. The principal ¢ncovraged the Student Representative Council
e fly the Aborigimal flag, was approachable and took an active interest in
Aboriginal students and cngaged them in discussions about their projects or
Abariginal issucs.

The Technological and Applicd Studies teacher’s capacity to use inleractive
whitcboard technelogy really brought the material to life. Again the teacher
nraled the rale of the academic partner in the suceess of the Technologicai and
Applicd Studics program “...my persenal knowledge was enhanced... [she}
willingly shared resources and knowledge to cnrich the delivery of units to alt
studen

The Aboriginal teacher's appointment as academic partner, enebled her to act
abmest as an intersal consultant to non-Aboriginal teaching staff. Her expertise and
communication skills were welcomed by scveral teachers, representing a range of
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discipline areas, and assisted them in their incorporation of Aberiginal culturai
knowledge in their teaching and lcaming activitics. The acedermic partner’s auency
cnzbled a degree of authenticity of Aboriginal representation to infuse the various
streams within the project.

The inclusion of units of work in Key Leaming Areas resulted in an incrcase in
the quality of curriculum resources in Technological and Applicd Studies, English
z2nd Persanat Development, Health and Physical Education. The English teachers
worked on using the Kenyini project resources with Stage 6 stdents. as well as
working on poctry, fictior and non-fiction with other student groups. The Personal
Devclopment, Health and Physical Education tcacher fooked at various Aboriginal
health issues.

Another positive outcome of the project was the updating of teaching resources
in Aboriginal Studies and increased aceessed through the library. An audit of the
Tespurces ensured that they were celturalty appropriate. The academic partner was
an integral part of this process and, accerding to the librardan, assisied in
establishing a “really meaningfil and relovant Aboriginat collection. Working with
the academic [partmer] has been “invaluable in that she has shared her expenise of
Aboriginal [resources]...she has eovaluated our collection from 2 unique
perspective as an Aboriginal worman, academic and Hbrarian™.

Greaier Level of Student Engagement

Teachers noted a higher fovel of student engagement as they felt more confident
and motiveted to learn about Aboriginal culture. They also felt that it previded
studeals with & greater focus on conteraporary Aboriginal cultures, Teachers were
now including cultaral knowledge into assessrent.

There was a great display of Aborigina! students” confidence beesuse their
culture was being highlighted. This was reinforced by the Aboriginal officer at
the hostel who had the role of supporting the students while they were at the
school. She noted that there was clear cvidence of impraved engagement and the
“uitls scem to be enthusiastic about thefr work at schoel - they don't complain
about staying at school,” Her view was that *... we really have produced a good
vear ~ hardworking year — but 1 fecl that evervbody has achieved something
positive™.

Teachers also noled increased interaction across the student population with the
Aboriginal students:

...there is more interest and a8 whole lot more miking sbout it — and more
interest in the background [of the] girls — people know that it is going on.

In addition to the above. onc non-Abenginal teacher imerviewed noted the work
done by two Aboriginal students on the schoal joumal raised awarcness of the
contribution Aboriginal sludents were making to the school. It also helped the
Aboriginal students to expand their activitics beyond their * Aboriginal group” from
the hostel.
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What was Learned in Working
Aburi

i dhoriging! Communities and Students afour
ginal Cultural Knowlvdge

The project activities senersted a pumber of merementz] changes, Changes were
nated in stadents’ approach to school and in their level of exposure to and awarcness
of future vocational oppartunitics. For the Aboriginal students, their sense of cujtural
and social affinmation was evident as a result of their non-Abonginal peers® leaming
about Aboriginaf culturaf knowledge and having Aboriginal cultwrel content
integrated as part of their everyday classroom experience. While the stedents aiways
hadd agcess 1w the high quality cultural and leaming suppert frem the Aboriginal
Education Officers at the school. baving an Aboriginal teacher a5 an academic
partner was a new dimension in the project.

Kev Factors in Supporting Aboriginad Students and Aboriginal Programs
in Schools

A supportive principal and effective excewtive leadership in the school were
considered to b very impartant factors in the success of the program. The action
learning team at Magenta school reocived swong and continued support from the
principal. sceing # as a key pelicy reform for the scheol. The project team leader
shawed greal commitiment to the project. used her team management skills
effectively and was respansive to the team's needs by invobving an Aboriginal
teacher! fibrarian in the project, She also demanstrated keadership and negotiation
skills in supporting that lcacher's transition inte the refe of academic partner,

Projcet funding provided support for the time needed w0 address the challenges
along with the profassional lcaming needed in adapting “established™ curricula in
ing work patterns. The project developed a greater sense of professionalism
and a growing capacity to reflect on pedagegical practices. Teachers yeported that
they valued the extra time they were able to devote to reflection on their
pedagogical praclices.

There was evidence of cnhanced cngagement in discussions about Aboriginal
cubtural knowledge by project members. as well as a willingness o leam and tak
about e relevance of Aboriginal cullural knowledge in their teaching. Issucs of
protocols and “ownership” of knowledge presented real challenges that the project
tearn ascessed would take time for schoo! staff to address and try to reconcile. Another
feature of the praject was the nercased communication between the school and the
students” home comnwmitics. The project leader commented in November 2008 “we
had some grandmes ring up and say “we have never had the girls so settied”.

Consultation and Collaboration with Aboriginal Community

As nated easlier. schools are husy places, and the capacities and opportunities for
the action fearning team to cmgage and pariner with the local Aboriginal
cammunity appeared 1o be shaped by pre-cstablished views about whe made up the
local Aborigipal community, how they perccived the community. and the
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processes they put in place to link and support invelvement with the communrity.
At this school some complexitics arose from the fact that mast of the Aboriginal
students’ home communities were ontside of the school’s lacal arca. For the tcam
members. redefining “the lacal Aboriginal communiny” was significant in regard o
both the direction and the extent 10 which the school consulicd with their resident
jocat Aborigingl community.

Early in the project, a teacher identified the *local Abortginal comruity” as “the
students themselves” and “what the stdents bring with them'. Another identificd the
hostel house parent as & sigaificant Jocal community representative in her capaciny
as a subslitute parcnticarcr and legal guardien for the studeats while at school. The
schao! regarded the substitute pareni'carer as the key commanity member for the
purposes of consultation and lialson in the project. To seine extent this led lo fesser
involvernent in the project of the local Aboriginat Education Consultatrve Graup
members and at times impacted on 2 trujy collaborative approach to the project.

However, the school understood the need to conncet with the students™ home
comnunitics as did the Depariment and other local Aboriginal community
members. This cnabled teachers to support student rescarch aboul their own local
Countrics as sctiings for their schoaol assignments. An example of this related ta the
students” work on digital narratives that linked their home communities and their
cxpericnces in their new urban environment. This enabled links to emerge between
home communities and the local arca.

Onc team member raised the practical challenges of meetings between scheol
slaff and local Aboriginal community organisation members. Seaff from the school
warked during school houes, while many community represeatatives atiended their
monthly meetings in the evenings. During the project phases, representatives from
the local Aboriginal education grovp did, when invited, visit the school. But these
visits were largely for presentations and not far project or other school planning.

The tcam mcmbers also contnbuted o the achievament of many goals by
collaborating with the Aboriginal academic parmer, who was a local Abariginal
community member. They onlisied the assistance of the appropriate regionaz!
Departmental Abonginal Education Consuliant to respond to the professional
cnquirics of the team and the schoo! staff generally. The team members 2lso reported
more pasitive feedback from same Aberiginal parents, as a resull of the project.

Several members of the focal community, inchuding from the local Aboriginal
Education Consaliative Group were eritical of the lack of active consultation an
the part of the school during the life of the project. Cne Tepresentative explained
later that this rendered ‘the tocal Aboriginal community” 2 “wasted resource™. it
only contributed to, as onc patticipant described, the inaccurate perception of the
“profile of this {Aboriginal] community” as being ‘invisible™

Represcrtations from: a local Aborigina! communiny organisation indicatcd that
the communication by the school action Iearning team members about plenning
and progress of the project was inadequate over the life of the project. Some
Aboriginal community participants identified the need for regular project team
mectings to be arranged with greater notice. Simiarly, the development of 2
project advisory group with community members would have provided more
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opportunities  for the academic partner. team members and  community
representatives to collaborate in the praject planning,

Understandings of Aboriging! Cultnral Knowledge

The team mombers reported that they haed enbenced their understandings of
Aboriginat cultural knowledge. However, at this school site there were
complexities that arose from the unigue residential nature of Aboriginal students”
schaoo! ateendance. These complexitics related to the namire of the cansultations and
questions of whose cultural knowledge was accessed to inform the school's
perspectives on Aboriginal cultural knowledge which were bemg constructed
thraugh the wark of teachers in the school,

While the various "home™ cultures of the students were acknowledged, and
efforts made 10 aceess that knowledee, the wam faund it difficult to access them at
a distance. Most found that communicating with regional corumunitics was time
conswming and replics were not always reccived i good tume.

Something of the natare of teachers’ leaming azbout Aberiginal cultural
knowledue was encupsulated i one teachers’ statement that “we didn’t know we
conld put m o [Gooale] search for Barkingdji [the regional Aberiginal language
wroup] wnd have lots of hits,. we gre leaming”™, Alse the action icaming team feader
explained that she now felt pwch more confident a5 ber own tcaching had
tmproved as a result of the project. She stated:

My personal knowledge now influences my abliity to communicate my
knowiedse, my experience, my respect for traditienat cultural knowledge to
other collergues, 1 now consider that | am able to communicate with non-
Aboriginal stedents in g more creative and sensitive way - and am able to act
their bridge between the dominent non-Aboriginal curnicuium  and
Aberiginal cultural knowledge. ... | have become more confident, and tn fact,
sriive in the inclusion of Aboriginal culwral knowledge resources in the
SETOOIT.

csted carlicr, mid-way through the projeet, 2 member of the local
Aboriginal community assumed the role of academic partaer and as 2 result the
project activity fannched inte a mere strategic. cohesive phase. Concurrently. a
resource audit took plice culminating in the development of a dedicated lbrary
lacation for books on Aboriginal cultural knowledge. This complemented the
eradaa) “take up' of opportunities for enhanced suppert for integrating Aborigimal
perspectives nffercd by the Aboriginal culriral mentor. Teachers on the whole, said
they felt more confident in introducing Aboriginal peespectives in their units of
work within (heir Key Learning Arcas. According to the academic parimer
“changes have accurred in the cthos of the staff.. {there has been] a growing
comprehension of the Aboriginal and Torres Struit Tslander content and Quality
Teaching™.
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Barrivrs, Challenges and Opportunities

Time constraints are acknowledged as 2 universal challenge when wew and
innovative programs are introduced — this praject was no exception,

Implementing the project was pereeived as increasing teachers” workload, but in
the end this was not seen as a deterrent to undcertaking the project. As one member of
the cxecutive commented 1 don’t know if any of us would have been nvolved ...
weil I probably would have | guess... had we realised the amount of work ... it's
scen as an enormous amount of work™. The willingness of staff 1o be involved was
supported by adequate resources for staff relicl 2nd meetings. 1t was acknowledged
that without the funding the project could not be sustained indefinitely.

The chaflenge for teachers 1o connect the project to syllabus owtcomes was
identificd as 2 challenge. The Aboriginal acadernic partner played a key rofc im
ruiding teachers to find ways of addressing this chalienge. For exampic. there was
a need for resources of sufficient academic migour for varous senior high school
syliabus documents, and the academic pariner was able to help with some subject
arcas, such as Dance. The scademic partaer was able 1o locate a former National
Aborigingl Islander Skills Devclopment Association dancer who provided
appropriatc cultral support and guidance to the teachers.

Another challenze was to source cducational publications that comtained locally
generated, Aborigmal community cndorsed contents an Aboriginal culniral knowledge.
The Aboriginal acadernic partner also noted that sample units of work foregrounding
Aboriginal cualtural knowiedge were not vel available 10 tcachers from the Board of
Studies New South Wales website, along with ather syllubus supporl malcrial. A this
site and among many other sites the limited availabikity of these kinds of resources
provided challenges for project teams. The need 1o develop locally based Abariginal
tcaching and leamning resources represents a key challenye for future offarts 1o suppont
teachers accessing and drawing on local Aboriginal cultural knowledge.

The connections the school could make with the parents and the home
communities of their Aboriginal stedents were very important 1o the ongeing
cfforts to improve student leaming. The ability to connect cffectively with the
Aboriginal students’ home communilics was an ongoing challenge. even theugh
the project did make a positive start in helping the developiment of more effective
contacts. A further chalicnge was how to sustain the program once the students
who were part of this project returned to their home communitics.

The challenges relating to interpretations of wha consiituted the  local
Aboriginal community have been noted and perhaps require further discussion and
debate. Negotiating appropriate collaboration and consultation between the schaol
and the local Aboriginal Education Consultative Group is an ongeing chatlenge for
the scheol. An increased focus on focal Aboriginal knowledge will provide futre
students with the capacity to connect with Aboriginal communitics and to leam
about the local cultural herilage. which in tum will enrich broader perspectives on
Aboriginal history and culture.

The team leader noted the need for further proftssional development for
teachers across Key Leaming Arcas to ensure that Aberiginal cultural knowledga
becomes part of the curricutum:
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There s still resistance to include Aboriginal cultural knowledge in some
areas. but | think that wili be overcome when we do the cultural workshops
through the new Aboriginal Education Pelicy.

For the school and its fiture development within the local community, it was
wnportant o continue 10 develop and matntein connections with active members of
the local Aboriginal community. This could cnsiwwe maintenance of current
pragrams and doevelop opportusitics for expanding  understanding of locat

Leadership

The support of the principal to the goals of the project. even though she was not
dircetly invalved in the day to day running of the project was critical. In the mital
phase the deputy-principal led the team. at the mid peint of the project. the roke
was transferred to the head teacher {Adminisiration). The project team feader
successfulfy negotiated the appointment of the Aboriginal academic pariner. In
doing sa she demonstrated her capacity to synthesize the multiple and concurrent
demands on the team, and 1o make the necessary structural changes, based upon
her own evaluation of the projeet’s dircction.

Rale of Meniors and Other Copimuoity Based Groups

The project had two different academic mentors. The first Aboriginal zcademic
menter was affitinted with @ regional university some distance from the school. Her
tvescarch expertise in Aboriginal English and Aboriginal ifteracy supported various
aspects of the initial project collaboraticr among the three origiral schoals involved.
The project team Jeader noted the academic pariner’s “wonderful idea™ to have the
students alse “work with their commurities™. The development of the students®
Personal Leamming Programs digital namatives indicated the success of this
suggestion. which generated quality outcomes for both students and staff. This
inktiative led to trnsformative learning for teachers as they engaged in rescarching
Aboriginal cultural knowledre from different regional communitics.

With respect (o the secand academic mentor ane teacher noted “the preject has
given us the apportunity to work wilh the local community and werk with an
acadernic partner wha has been ubie to guide us and make suggestions .. her
contribution has been invaluable and has given us the confidence o find our own
resources”. Her vasl weaching experience in a range of sctiings and librarianship
skills brought nocessary oxpertise 1o the nexi stage of the project. The teacher alse
nated. additionally, the advantages of having an academic pariner who resided
clase to the scheol. This helped with networking and with a more informed
awareness of the focal commaunity. Her experience as @ teacher meant that she alse
recounised teachers’ busy schedules. Acress the 21 schools in the overall project
there were fow Aboriginal teachers employed at these schools. At this site, having
an Aborigina! teacher involved, who was able to make many key contributions,
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was highly valued. She statcd that “we, Abonginal people. coming 1 on a project.
are your cquals and we wish ta work with equal, mutual respeet™.

Another agent and stakcholder was the Departmental Project Manager whe
made visits to the school for the purpose of clarifying the intentions of the project.
The school tearn leader reported that Magenta School found the unprecedented
natare of the praject somewhat difficult to adjust to initiafly, and # took time
before the project developed the momenturn achieved in the final phase. The role
of the Departmental Project Manager was regarded as very important and she was
instrumental in progressing the praject bevond its carly phases. providing the
guidance to comtinuc it to complelion. As ome participant noled “we would
be where we were 5 years ago if not for the project — a huge part of that is the
personal commitment for the project leam members from DET™.

Sustaining the Project

One of the main probiems with government funded initiatives is that invariably
when external funding ends, the project is scaled down. Suggestions for continued
support invelve collaborative partnerships with a regional Aboriginal Education
consultant to organise staff development days, to expand the range of resource sites
for tcachers to access. and to assist individual teachers to place Aboriginal cultural
knowledge perspectives into their units of work.

A continuing emphasis on the importance of contemparary cultural knewledge
and m keeping with Departmental Aboriginal Education poticy developments
supported this process. The need to continue the increased comnection with
students’ familics n their home communitics to build on the goed work carricd out
by the team was scen as & priority for sustamnability.

For enhanced partnership with local Aboriginal organisations and some scrvice
providers it may be waorthwhile for cach of the tcam members and/or ather staff o
share the extra curriculz commitment of atlending cvening meetings and for a
workioad adjustment to support teachers’ commilments to communily mectings.
Greater exposure to a range of models of consultative practices for working with
Aboriginal communities would also be of value to schools like Magenta.

The Department of Education's greater cmphasis on  Information and
Communications Technologies and “connected classrooms’ had already allowed
the project to be further revitalized by using technologies such of video
conferencing. It was noted that by using this technology, students from Magenta
Sccondary School were confidently teaching other siudents in other schoois about
Abonginal cultural knowledge.

It is irportant 1o emphasise again the significant degree of curriculum change
that occurred as a vesuit of the cmployment of one Aborigimal tcacher during the
project. If further progress was to be made in (he devclopment of Abengmal
perspectives, one way to support that would be for the schoel to continuc to
maintain its cfforts to employ Ahoriginal tcachers and para-professionals.




MAGENTA STCONDARY SCEOOL
CONCLUSION

in summary. the project undertaken in this scheol was successful because several
critical factors came together to buiid conncctions between teachers and students
and their Aboriginal communitics. There was a willingness to integrate the project
into school activity particularly in terms of allowing time for teachers to come
tegether to fcarn and discuss aspects of (heir teaching. This professional feamning
ume attowed 1cachers te pain aew insights into thewr eaching facilitating a greater
wnderstanding of local Aboriginal cubwral knowledge. Smdents were visibly more
engatged and wachers were excited by using new technologies o enhance studemt
feamung.

The praject benefited from a sapportive execative feadership and this was 2 key
factor in the overall success of the praject as it gave the project authority within the
school. The employment of Aboriginal teachers as academic mentors was another
factor that contributed to the project’s success. On the other hand challenges
inciuded: reeding w0 work with the everyday pressures of school routines and
umetabies and an overerowded curriculum: maintaining goed connections with
parents: and the local Aboriginel community as well as sustaining the project
bevond the funding cvcle.

Overall however, much was sained by teachers in their leaming journey towards
a greater understanding of Aberiginal culwral knowledge and its place within the
curriculum.
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