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11. THE JOURNEY CONTINUES

Pathways for the Future

Each of us must realise the power and potential for change when just onc
mdividual wemed with the right mind-set decides things can be betier. and
rejects absolukely the notion that second or third rate s good enough for
Abariginal children (Sarra, 2007, p. 8)

Fhe Quality Teachiny Indigenous Project school studics described in the previous
chaplers focused on inproving wacher quality in the development and delivery of
tnuovative curriculum strutegics for teaching Aboriginal histories and cuitures in
Australian schools, This foderally funded initiative, administerad by the state
education department impacted en many students (Aboriginal and non Aboriginal)
and teachers in twenty schools as they engaged in a Jouney of learning about, and
improving their undenstanding of. Aboriginal histories and culture. The school
studics provide evidence of cmpowering communities to work together to design
authentic. cultrally responsive pedayogical practices for alb students. The project
drew upon the NSW Depanment of Education’s Quality Teaching Modct (QTP} o
frame the discussion on quality teaching. The implementation of Quality Teaching
supported the development of student centred pedagogical practices that reflected
creative and innovative integration of facal Aboriginal histories and cultures. These
oractices represented new  approaches in cuch schoal as they uillised new
techuelogics and focused in particular. on pramoling student engagement. high order
thinking. substantive communication between studewts and tcachers and the
tmpartence of holding high expectations for student achicvement {(NSW DET, 2003},

The dimensions and cloments of the Guality Teaching Model were closely
aligned to and informed the objectives for the Quality Teaching Indigenous
Project. Speeificaily the pedagogical focus was lo improve teachers” understanding
of focal Aborigmal cubtural knowledge so that teachers could apply their new
found skills and understanding in the teaching of Aboriginal perspeetives
cmbedded v the curriculum in culturally responsive and inclusive wavs. In
addition. the project atmed 1o improve the engagement of Aberiginal studenis m
feaming processes and Tor teachers and schoeols 1o engage mach more dynamicaily
with Aboriginef parents and the tocal Aboriginal community, The underfying
pretext was 1o 'close the gup’, ta address the relentless persisience of Indigenous
students” disadvant in educational attzinment when compared to the rest of the
student population as exemplified in Anstralia’s National Asscssment Program -
Literacy und Numcracy (NAPLAN} and international assessment measarcs such as
the OECD Programme for Intermational Student Assessmenr (PISAY results.
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SCHOCL CONTEXTS AND APPROACHES

In each of the scven schools, the contexts and sctiings varied in terms of the fype,
locatian, earolment and praportion of Aboriginal students. These scttings ranged
from a larger primary school in western Sydney to small primary school in 2 mural
community in south west of NSW to a medium sized primary scheol in 2 remote
regional centre of western N§W. The secondary schools included a comprehensive
school in a vegional setting in south western Sydney with a large student body
{over 1000 stadents), another sccondary school on Sydrey’s northem beaches
(zpproximately 900 swmdents) and a special needs K-12 school in Sydney's
northern region catering for childrén with specific medical needs drawn from
across the stale of New South Waics. .

Project Plans and Action Learning Teams

In cach of the seven schools the projects were planncd and guided by an action
learning team with support from officers of the NSW Department of Education and
an academic mentor. Although the size and composition of the teams varied, the
action lecarming teams were made up’of a member of the school’s executive team
(principal or deputy principal): 2 member of the focal Aboriginal community (ofien
a parcnt from the school) amd or a representative member of Aboriginal
organisation (usually the Aboriginal Education Consuliative Group or AECG), and
an academic menter with skifls in the arca of Aboriginal education. In the plinning
and organisation of the projects. the composition of the action learning
team assisted in the effective implementation of the projects in the schools.

Professional {eamming activitios véried from school to school. They included a
varicty of Iiteracy prograrms for all students, some with a particular emphasis on
Aboriginal students. Seme accelerated hiteracy programs utilised fwreractive
whitehoard lechnologics with 2 focus on Aboriginal eulmires, Mavoon primary
school introduced the teaching of un Aboriginal language (Wiradjurs) program,
Other school projects included 2 colfaborative community based visual arts-based
project; a bush garden project: the formation of 2n Aboriginal dance group al one
school. Dthers stll focused on numeracy topics and innovative malbematics
pedagogy. Generally the varicty of approaches were tailored to cach school's
unigue context. One very successful program at Coral Secondary school engaged
ICT in the production of mini projects such as family and local Aboriginal
community historics. This program. provided an important link 1o the scheol’s
local Aboriginal community and encouraged parents to become snveived in the
school. .

Other school studies lustrated that by adopting 2w action learning change
madel, together with the kind of support provided by the teams, most leachers were
ahle to make posilive changes in how they gpproached their leaching, in particular

in their awareness and understanding'of Aboriginal cultures, bn this way the project
contribaited to achieving al feast some incremental progress and positive change, in
the sense that schools and schoal cducators were acknowledging and valuing local

Aborigmal cultare, history and knowledge.
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EMERGING THEMES

Currently in N§W government schools there are more than 40,000 Indigenous
stadents. representing 5.4% of the 736.000 total student enrolment. Thesc data
reflect a demographic trend towards @ mare youthful Indigenous population as
comparcd Lo the rest of the nation. Impertantly the schoot age cohort is almost
double the propovtion of the Indigenous population in NSW and Australia
(NSW DET, 2011). Whilc project support ended in 2009, Federal Government
suppart te the states has continued to focus on reducing the achicvement gap in
reading. writing and numeracy performance between fndigenous and non-
Indigenous students. By 2011 in NSW 89 schools with significant numbers of
Indigenous students reecived funding under the Smiarter Schools Schools in
Parmership program lo assise with improving student achicvement and school
auicomes.

Program Achievenents

In this scction the cssential features of the Quality Teaching Indigenous Project
over its four year lifespan are summarised and some of the key rew leamings and
effective strategics thal emerged among the schools arc highlighted, These features
are scen as essentizl aspects of good practice. Tn particular, teaching about
Abariginal histories and culturcs, working with Aboriginal students and engaging
in a meaningful way with local Aboriginal communitics are elaborated. Themes
that capture good peactice. both in teaching and in policy development. are
summarised as follows, and reficct the importance of:

» supporting teacher professional feaming in a collaberative leaming environment;
« active and supportive leadership within the school;

o understanding cantexts and the complexities of student leaming:

applyving technelogies and new learning projects in 2 culturally responsive way;
understanding and valuing Aboriginal knowledge(s) and expertise:

» comecting and engaging with Tocal Aboriginal communitics.

These themes may inform future pathways and sirategics in Aberiginal
cducation. The underlving philosephy here is based on 2 collective spirit of
reconcitiation and aceeptance of a shared history and a common future between
Abaripinal and non-Aboriginal Australians which scck to address the
incquitics and mjustices thal currently exist in many faccts of Aboriginal
peoples lives 2s compared fo alt Australians. What is noted here is that the
current mainstream craphasis on eduwcational attainment for Aboriginel students
reported in slandardised national testings systems ke NAPLAN most often 15
measured at the cxpensc of maintaining Aboriginal cultural conncctions.
Rather what is mare culturally valuable as well as cducationally sound is a
mere holistic approach that aliows for the vibrancy of Aboriginal cultuze and
knowicdge be enmeshed within the curmculum and embedded in the lcarning
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process so that it is valued for the unique features it brings to the wider
Australian contemporary culture.

Supporting Teacher Professional Learning

This study of a large-scale professional development program highlights the
importance of schaol education sectors providing support for feachers™ and support
stafts’ professional leamning about Aboriginal historics and cultures that further
develop their knowledge of, and contact with, local Aberizinal communitics and
the culreres they represent. The main! professional learning outeomes for the staflf
involved in this study mcluded:

cngaging in professional collaboration around 3 specific litercy and numeracy
teaching/lcarning practices that the valued collaboration as s forum for
professional conversations: :

engaging in an action learning proccss and its application in the Quality
Feaching Indigenous Project and how this enhanced understanding of the
leaming process

prioritising the importance of havin itg time to reflect on pedagogical practices —
teachers valued the opportunity and time to discuss and refiect on their teaching
practice:

achieving a sensc of renewal and révitalisalion of their teaching practices acrass
a number of key arcas; ;

gaining greater confidence in dm\vxng on ard embedding aspects of Aboriginal
culture 2nd knowledge{s) inta theirteaching and e paﬂlculm‘ subject aveas;
improving teacher undcrsmndmg of pariicular teaching straicgics and key
resource packages:

saining greater proficicncy as a msult of trainmg and cxpericnee i using @
number of different interactive lcch_nolagms. and

achieving betier engagement with Aborigmal communities, building mare
sustainable comncctions within the commumity. visits with Elders to local
Aboriginal sites, greater confidence in including Aboriginal perspectives in
teaching. ;

-

*

There was also notable cvidence of positive attitudinal changes among many of
participants in the project schools that indicated for some participanis that the
changes were  transformational.  These  findings  arc  reinforced by the
implemcriation plans from the NSW Smavter Schools MNationa! Pastnerships on
Literacy and Numeracy (NPLN) in which schools participated in indepth *cultural
immersian” activitics. As a result iteachers have participated in professional
development programs conducied by the NSW Aboriginal Education Consultative
Group Incerporated. Cultaral mamersion experiences were conducted by local
elders including visits to cultural sites, storytelling and discussions of focal cultural
knowledge as decmed appropriate by: the focal communities. “As a resudl teachers
reporied that they felt more prepared 1o create leaming expericnecs to meet the
needs of Abariginal students in clasé. Teachers alse reperted that they felt more
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confident to creaie Personalised Leaming plans with family members that suited
the needs of individual students™ (NPLN. 2010,

tmpoertantly what these outcormnes cstablish is that enabling teachers to engage in
an authentic way with Aboriginal people and Aboriginal culwral knowledge
requires the support of governments and cducational institutions te provide
adequate funding 1o wllow teachers the opportunity to undertake professional
learning  activities focused on Aborigingl education and Aboriginel cultura
knowledge, This includes making funding provisions for teacher release from day
o day duties. and supporting wachers time to veflect and discuss their teaching
practices with colicagues and Abovigmal mentors, Such opportunitics support
teachers to ke risks 10 ntegrate new straregics and innovative eaching methods
including co-operative and toam leaching practices and the incerporation of
interactive technojogics that enhance leaming cogagement amongst studerts. Such
findings arc reflected in the craphasis in the now Nationat Teaching Standards
(AITSL, 2011} that specifically require teachers lo have an understanding of
Aboriginal and Torves Strait Islander cultores and demonstrate their capacity to
work with Abaoriginal students. as required skills in initizl teacher training and at
cach stage in their carcer development.

Aetive and Supprortive Schoof Leadership Teams

Among the schoals where significant positive changes accurred, the project teams
were gencralty marked by a distributive or facilitative leadership, Given that the
team membership renged from between five and cloven participants, it emerged
that « facilitative approach was the most effective. This meant that the team leader,
generally a principal ar deputy principal. brought their team logether, enceuraged
d sion and factored in a period of confusion and messiness at the start that
disrepted traditional practices and belicfs. Consequently tecam members were
encouraged and supporied to take risks, (o make and follow through imnovative
decisions that resuited in the team accepting responsibility for progressing
the praject. In some cases. such as in Carmine school an cven more looscly
controlted or distributed process (often more empowering for teachers), enabled
prajects to evoive in @ more organic way. In gencral, the adoption of a facilitative
teadership styke meant that tcams were able to maintain momentum over a number
of vears and to achicve & nwmber of the project aims.

There is strong evidence that the support of academic partners made & positive
cantribution 1o schools. Hew academic partners participated in the project tcams
varicd across the schools. In some cases there were changes in who acied as the
academic partner during the project. Alse there were some concerns about the
correlation between the expertise of a partner and the direction of the project.
Where the relationship worked between the team and the academic partner, the
acaddemic partner was able to piay an important. vafuable, supportive rofe, assisting
the team o map the issues they wanted to address. and provide feedback over time
as the profect developed. Tn some cases the selationship over the life of the project
ascillated and cvolved as staff andfor academic mentor changed.
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A number of tcams noted (hat what also contributed to their success was the
involvement of other external Aboriginal education warkers, such as
ajdes. Aboriginal Education Officers, and consubants, as well ay other professional
oartners, such as  spoech therapist of a leracy/numeraey expert,

Rescarch {Bass & Avolio, 990, Craven 2005, Burridge, 2009) points to the rale
that good lcadership has in driving positive reforms in schools. This is of particaiar
importance in the introduction of Aboriginal cducation programs. Evidence from
the Dare to Lead program cstablished to encourage good leadership in Indigenous
cducalion affirms the need for cotlaborative and innovative keadership in cffecting
positive change in schools. An evaluidtion of a successfui award winning project. at
Coral Sccondary school notes: ‘

There 15 cvideace of strong colfeborative leadership and a strong whole
school focus... There Is evidence of 2 reduction i suspensions and
‘timeouis” for Aboriginal studenis over the tast four years is impressive.
{Dare to Lead Excellence in Indigc:nous education awards, 2006},

Transformational lcadership aHows ‘leaders to raise followers™ conscicusness
fevels about the importance and value of designated outcomes and ways of
achieving thom® (Bameun, McCormick, Conners, 2001, p. 3). Transformational
leaders inspire  dircction, motivate followers, and challenge and develap
ndividuals” potential to reach highér goals. Such total engagement (cmotional.
intellectual and moral) encouragesfollowers to devefop and perform beyond
cxpectations. Transformational lcadership therefore invelves a whole school
approach to change. Tt is concerned with gaining a commitment lo a set of vaiues.
statements of “what ought to be® which then become the heast of the culture of (he
school. Tt is how 10 “imbue wheld institutions and socicties with a sense of
purposc” (Mant, 1997, quoted isi Hordn, 1999, p. 21}

Understanding Contexts and.the Complexitics of Student Learning

Given the unique contexts at cachischool and the complexities of the factors
involved in shaping student learning, the date or student lesrning outcomes was
largely gathered from teacher comments about student interest and engagement
rather than by any formai assessments or individual test results, Research (Rewe
2003, Hattie 2003) shows the cléar links between teachor quality. student
engagement and positive icaming outcomes. Overall higher levels of student
engagement, more on-time attendanée and lower levels of tuancy woere reported
by teachers. At onc school. teachers noted that students had become more
motivated {0 learn, had shown moré interest in their school work. valiing their
lessons and their scheol cducation. Schaols also responded by taking on prajects
related ta what they saw as important learning needs for their students and their
focal context, At Crimsen primary school the main focus was on numeracy. and
teachers found their students valued learning mathematics by going outside the
classroom and applying concepts in the world beyond schoel. The teachers at Teal
primary school felt that taking a haz@ds-on spproach to teaching and leaming, by
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tntroducing activities invelving the wse of concrete objects and refercnces to
Aboeriginal cultural practices alse helped to muke leaming more authentic for
students. Far teachers at bath Coral and Carmine schoels 2 valuable outcome from
their participation tn curriculum workshops znd excursions to Aboriginal historical
sites was their increased commitment to supporting Aboriginal students to achieve
wnproved owtcomes in mathematics — to appropriate year and stage levels.

LU of Persenalised Learning Plans

Carmvine and Coral schools introduced the use of Personalised Leaming Plans
{PLPs) for Aboriginal stadents. Teachers felt that the use of PLPs was offective in
improving student engagement. PLPs zre designed to provide individualised
mupping of student leaming are part of the Federal Govenmment’s “Closing the
Gap™ initiative currently under implementatin. The ceatral focus of the PLP
PrOCESS is!

»

wdentifying what students already know, whal they need to do lo reach or exceed
mainstream standards, and how best they can do it

setting clear targety ayainst key learning, and if appropriate, behaviour and
attendance outcames

devcloping and applying curriculwn appropriate but personally targeted
teaching and learning

strategics lo communicate knowledge and key skills and deal with different
paces of learning

monitoring. reviewing and revising cach student’s leaming goals and procedures
to achicve them

working to undo barriers to learning. whatever their causcs, including fostering
the best possible

condlitions for leaming with the help of parcnts, families, support staff and
community rgencics (DEEWR 2011 p. 2).

The National Partnerships on Literacy and Numeracy (NPLN) program which
forms 2 part of the "Closing the Gap” strategy reinforees the application of PLPs in
schools:

There are several elements of personalised leamning and development
and implementation of PLPs have {thut] contributed (o improve
cducationa] oulcomes for Aboriginal and Torres Straif Islander students.
The most significant factor in improving student outcomes is the quality of
waching and teaming. This 15 supporied by 2 substantial body of
miernational and national rescarch. A key feature of PLP fmplementation
is the provision of professienal development. resources and ongoing
suppart for teachers designing specific teaching strategics for Aboriginal
and Torres Strail lshender students. espectally to target literacy and
numeracy (DEEWR p. 9.
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The NPLN program also reinfarces the findings of this rescarch project in stating
the importance of quality teachingiend leaming: cmphasising the need for
adequate vesourcing of programs and for continuing teacher professional
development,

Applying Technologies and Now Leariing Projects v a Culturally Responsive Way

The opportunity for stadents to use some of the latest digital technologies was scen as
one of the key features of the project. In all the schools in the study students gamed
additional opporumitics 0 work with new technologics and most schools showed
arcal progress i this arca. A feature at & number of the schooks was that wachers were
able lo sclect and apply a mumber of different Information Communication
Technologics (ICT) to address pariiculad Iearning needs. These included an interactive
white board, various digital technologics such as the usc of Claymation and Marvin 1o
engble animation and video production, and video conferencing to Improve
communication between groups and schools. The outcernes resulied in greater snadent
cngagement and an fmprovement in thicir skills base, all which arc likely W prove
beneficial to therm  the future. :

Schools also experimented with a aumber of new learning activities. Magenta
Sccondary Scheol provided opportupitics for stadents to become part of the
schoel's editerial commitiee for the school joumal and allowed them to showcease
their work both at the school and in the wider community. At Carmine School this
was achieved through a community based creative arts projects, cultural heritage
displays, as well as by amranging video conferencing with other scheols. The result
for many was an enhancement of the: students’ seif concept and greater pride in
their cultural roots. :

Some of the organised events were seen as small first steps, but were identified as
helping to bring about notable changt at the school. These included raising the
Aboriginal flag for the first time at one school or setting up a Koort room as a way of
creating 2 teaching and leaming covironment and 2 welcoming space for the
community. A number of other new lcaming projects invelving students included &
mural project, cstablishing a bush garden that drew on local Aberiginal hislory and
knowledge. starting up an Aboriginal denee group and through a creative arts project
involving the local Aborigingl community, Implementing the Sounds Words and
Yarning (SWAY) llcracy program at ong schoo! was ancther important new lcaming
project. :

One key feature of these projects was that their approaches mvalved culturally
responsive practices that were mindfitl of utilizing existing resources, as well as
developing mew  resources; that avoided othnocentrism and  stereotypes of
Aboriginal people; that utilized locali Aboriginal cultural knowledge as much 25
possible in a culturally appropriate way and that were cmpowering for young
Abariginal stadents to celebrate their caltural roots.



THE JOURNEY CONTINUES
Understanding and Faluing Aboriginal Culturat Knowledge(s)

Another theme that emoerged during the study was the different ways in which
Aboriginal culural knowledgels) were understood. While materials were prepared to
help stafT beitter understand what cultural knowledge(s) involved, in some cases, the
temm was nol clearly defined at the start and it remained for cach team to explore this
comeept and arrive at thedr own intopretation and meaning, Gver the course of the
project a number of different views of what constituted Aboriginal cultural
knowledee(s} emerged.

One perspective was that caltural knowledge was about teachers making an
attiwdinal  change, where teachers developed 2 stronger cmpathy towards
Aboriginal peapie and an appreciation that, despite the challenges, teachers could
Jearn about Aboriginal history and culture and begin to draw on that knowledge to
make some positive differences fn their icaching

Another perspective was the recognition of the exisience of a distinetive Aboriginal
perspective — one that acknowledged various Abonginal historics, cultures and
knowtedgets). Also tcachers camc o realise that cech comemunity had s own distinet
local historics. cultures and knowicdge(s) — cspeciaily of the Jand and connection to
Country. Local Elders were recognssed as some of the most importani peopic holdimg
and being able to share access to that knowledge. In this way leachers could draw on
that Yacat knowledge to improve their students” engagement and learning,

Another view was Ihat some staff recognised the hnportance of the Abonginal
staff a1 the schoot ~ seeing them as a key resource. with knowledge of the local
commrrIny, 1n some cases as brokers who had access to knowledge and who could
assist teachers 1o aceess and feam about local Aboriginal cultural knowledge. One
teacher indicated that because they had an Aborigmal teaches/adviser as a member
of their projeet team they were able to Jearn a great deal more about Aboriginal
cultural knowledge than if that cacher/adviser had not been there. In that case the
Aborigina} staff member was scen as a broker - who could both access knowledge
and make contact with key people in the local community. A number of staff
mentioned how they had also developed a new-found tespect for Aboriginal staff
at their school - bath for the teachers and the support staff.

Comnecting and Improving Engagement with Local Aboriginal Communities

Overall a major change reparted by scheol staff was their improved links and
conncctions to their local Aboriginal commusity, including increased
consultation in relation 1o their icaching and the increased capacity to vahie and
draw on the community knowledge(s) and cxpertise. As noted above, at the
szme time there were identifieble changes in the attitudes of a significant
proportion of teachers. A number of teachers said they had develeped a new
found respeet for the Aborigiral staff (including support staff and teachers) at
their school. In some cases this involved teachers realising for the first time the
positive contributions these staff members could make to learning at the school,
especially through the cultural knowicdge that they could bring to teachers”
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relationships with students, parcntsf and carers, and the ability of Aberiginal
staff to cngage with their local Abonginal community.

While some staff noted the change that eccumed was incremental and partial,
for others it was seen as transformative (Mezirpw, 2000, Bass & Avolic 1990). For
these participants it meant that they were shle to move through a number of
distinct stages - from initial discomfort, uncertainty and confusion, through te a
deeper level of kaowiedge and understanding about thewr locat Aboriginal
community. Hopefuily this meant that they had moved (o a more sustained and
ongoing, culturally engaged and inclusive approach to their teaching.

It was also cvident that the projectiwas contributing to the goal of implementing
the restorative work with Aboriginel commmunitics (Board of Studics 200%:
Bin-Sallik & Smallacombe, 2003}). Such goals were achieved through strengthening
the connections between schools and Jocal Aberiginal communities (including with
both Aboriginal parents and local Aboriginal community agencies).

Understanding the Pressurds on Local Aboriginal Contmumitics

A notable feature of cach of the Jacal Abarigina] communitics connected to 2 school
in this stady was the varied nature of Their relationships with their schools and their
capachty to be cngaged in making conncctions with school staff and students 1o share
local cultural knowledge. In many descs members of the local community were
relatively disadvantaged in terms of their own educational attainmenis. cmployment
and income levels, and standards of heakth and housing. Aboriginal Community
reernbets centinue ta expericnce the impact of dispossession of their fund, obstackes
to connections with their own cultural pathways and ongoing racism.

Acknowledging these factors did ndt mean schools were taking 2 *deficit view” of
their local Abonginal comrunizy. Rather it pointed to the need for schools to recognise
their role in reaching out to positively engage with thelr comwmunity. It meant that
despite disadvantages, as this study shows, where schools did reach cut and lock for
cannections and cantributions, taking & *strengths view” of the community. there were
2 number of Aboriginal Elders, community groups and paremis who were interestad
and wanted to be positively involved with schools 1o support students” learmng.

It was important for cach school ta explore who the school saw as their local
Aboriginal community or communities in scarching for answers to questions like
who should be included in consultations, Guestions asked included.. who
represented the community on education or cultural issues? How could schools
best make contact with these groups individuals? What cuitural protocols needed to
be followed? While efforts were made 1o assist schools in this process, there was a
need at a number of schoels to béwer understand how relationships could be
developed and strengthened over timé,

The school studics showed that schools did improve their engegement with the
local Aboriginal community. Generally this involved conanecting with local Elders
and community representatives, including some from local community agencics. In
a number of schools including Cammine, Crimsen and Maroen, Aboriginal
community represcntatives were atready actively invelved with the school and in
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these cases their invalvement was decpened as a result of the project. Where schools
reached owt for the first Ume to Elders in the community or to representatives from
the focal Aboriginal Education Consuitative Group (AECG) or other organisations.
mvolvement with the school was a welcomed initiative. In these scheols efforts
were made o organise moectings with paronts, set up an Aborigiral parents group
and siart 2 regular newsleter 1o inform and involve parents more in their children's
keaming. At a fow schools commumty mvolvement was limited, ofien due to
cxternal pressures on focal famities and agencics that prevented regular participation
in schoal activitics. These schools mainly relied on working through Aberiginal
T at the school ~ seeing thesce staff as the main brokers of knowledge about the
commenity.

Overall, findings from this study show that where school staff did make an
ctfort to change their aitudes and behaviour, staff were able to move beyond
invalvement with mostly neganve or “deficit” issues related to attendunce.
discipline and discngagement from icaming. o & more positive focus, This
conmoniy invoived developing improved refationships with different parts of the
local Aboriginal community that were focussed on Jearning ~ in some cases cven
developing exampics of joint learning and reciprocal exchange of knowiedge. such
as pecwrred at Corat Sceondary schaot,

sl

LFFECTIVE TEACHERS MAKING A DIFFERENCLE

Education is un essentinl pathway to bridging the divide in educational atizinment
berween Aboriginal and non- Aboriginal students, Research on best practice models
for teaching ndigenous students points 1o the Jeve! of teuchers™ commitment as the
crueial link to student engagement in the classroom, improvement of student self
concept and studdent retention rates at scheel. As ong teacher put it

A ot of fcarring to do with Aboriginal kids is based wtally on personal
relutionships. The kids who stay on at scheal and are suppored and do well.
maest of them have had good experiences in strong personal relationships
with the teacher {Burridge. 2009, p. 240},

Another comunent points o the importance of teacher attitudes to culiurai
knowiedge and the capacity 1o rlate to Aboriginal people

Bt's getting the staff confident enough to work and mix with Aboriginal
people for a start... You've got to get people comfortabie working in groups
with Aboriginal peaple {Burridge. 2009, p. 240)

One other aspect of good pructice was teachers’ ability o apply culturally
appropriate methods of working with Abariginal people. These practices included
foliowing basic principles of keeping Aboriginal people involved and informed of
scheol activities. making Aboriginal people welcomed by organising informal
schoal mectings, often through the lacal Aboriginat Education Consuhative
Groups. Often local AECG s exist in many school communitics, and cnsure that
initizt consultations and intreductions are made through an Aboriginal person or
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someone who knows that community and is trusted a member. There is a large
body of rescarch which points to the fact that good teachers and geod icaching
matter (Craven, 2003: Hattie, 2003: Rowe, 2003). This is particularly important
when teaching Indigenous students. Aifederal education ministerial advisory group
noted in 2001 that: :

In relation to teachers ...lhere is a direct link between teacher quality and
Indigenous student leaming oulcomes. Specifically ...icachers demonstrate
their professional standards by their commitment to preparing all students
far a productive and rewarding: lifc as citizens in a2 democralic and
multicultural Australia and by thelr commitment to achieving cducational
equality for Aboriginal and Torrés Strait Islander siudents (MCEETYA,
2001a p. 3. :

Effective Teachers Need Good Training and Professional Development

Rescarch has shown that tcachers whoe have undertaken professional
training cither in pre-scrvice training or in professional development courses
have 2 better understanding of Indigenous history and cubwral issucs and
exhibit greater canfidence in teaching these in the classroom. Rescarch on
pre-service training in teacher educiation conducicd by Craven {2005, online}
found that: ;

pre-scrvice Indigenous studics courses do make a positive difference.
Teachers who have undertaken stich courses report knowing significantly
more about subject matier and teaching Indigenous students and have higher
teaching sclf-concepls across & range of domains, compared to teachers whe
bave not undertaken such cowrses. |, These results offer empirical evidence
for cnsuring teacher education colirses include Indigenous studies teacher
cducation courses. These teachers! are passionate abowt (heir teaching and
abaut wanting to make a difference to the level of educational disadvantage
faced by Indigenous students.

Onee teachers ave working in schools it is impartant to support them to be mare
cffective in improving educational oulcomes for Indigenous students by providing
reguiar and ongomy professional development opporlunitics — cspecially in those
schoals with a significant numbers of Indigenous sludents.

Narional Teachin, g Standards

The Australian Institate for Teaching ind School Leadership {AITSLY has released
its National Professional Smndardsf for Teachers (AITSL. 2011} making #
mandatory that all newly trained !icachers and those sccking professional
advancement attain skills in working with Aboriginal and Torres Strait Istander
students and their communities. Under Prafessional Knewledge, Standards 1.4
{Figure 13} and 2.4 (Figure 14) require teachers to:
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The implications of these requirements for educational institutions are that they
must aflocate greater resources 1o the professional training of Icachers within
teacher cducation courses and in schools 10 ensure that they are competent i
addressing (ke complexity of issues that arise when working with Aberiginal
communities and teaching Aboriginal students.

Relationships with Commumits and Parents

Finaily it is important to restatc that developing suppartive and mutuaily
copperative  refationships  between  the school and  the local  Aberiginal
communitics is o contral feature of goed practice. 1t is about acknowledging and
recognising focal Aboriginal historics. coltures and krowledge{s). It mcans
muking teal and meaningful connections and linking back to how and what is
tatght o stadents. This includes reaching out m a positive manner, making
meaningful connections and working in a colleborative way with Aberiginal
familics 1o develop and foster parental support for regular school attendance and
improved learning outcomes of their children at school, All of this cannot be
achieved without o high level of teacher involvement and commitment 1o
Aboriginal cducatien.

N, BURRIDGE AND A. CHODKIEWICZ

The central element to the success 6F programs to improve cducational attainment
of Aboriginal students is the level of teacher commitinent io the programs and
strategics noted within these chapiers: Teacher commitment implics not just having
the pedagogical skills for the quality of teaching, but the resilicnce and the capacity
to break through samc of the barriers which may accur in the implementation and
cventual success of these programs. Further, the school and its related community
must be supportive and engaged in the processes lo ensure positive outcomes. This
commitment can be summarised in this diagram.
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Figure 13, A whole school and community approwch i Ahoriginal edwcation.

CONCLUSION

I this chapter we have summarised the themes that emerged from the school
studies outlined in this project. Thege schools ventured on a joumey 1o Hmprove
teacher knowledge of Aboriginal cultures and histories and o5 a result assisted
Aboriginai and non-Aborigina} stedent leaming in this vitally important arca of the
curriculumn. The themes outlined hére are not revolationary, but they have the
capacity to be transformaltive, They iare based on substantive investigations with
eachers, policy makers and Aboriginal communitics, Evidence from surveys,
interviews and analysis of documents were suppiied by the individual schools
tkraugh & well planned action fcarning process. The school studies Histrated that
resourcing projects that involved teachers in collaboration with academic exports
and members of their local Aboriginal communities delivered inmovative teaching
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programs aver a substantive period of time. As a result. schools demonstrated that
these approaches do produce pasttive coducational cutcomes for teachers and
students.

Goveraments at all levels, through their policics, must focus on providing
resources that are strategically tatlored (o improve teacher professional feamning
and through this, tcacher confidence to cmbark on the joumey of working with
Abariginat students, their parents and their community in a mutually respectful and
cducationally productive wavs. A joumcy which can be complex vet rewarding.
and which, in tmproving relatonships between Aberiginal and non Aberiginal
people will wltimalely contribuze not only to Aberiginal student educational
altainment bt indecd ta the processes of reconciliation,
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